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children' s responses to particular programs and styles of programs
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It secmt dncreasincly the case thotl orgrealsations end dnodlvic.
concoraed vith the nroduction ol cducational belovicion muo-rnres
tend to fecl themselves under some obligation wo evaluabs ot oufy Ls
and correspondingly to jay at leest wome degrec of lip covvice to o

not always vell-defined activity called 'rescnvch!

.

Thie situation may be due in pQIL to the emphosis preuéntly el -
put on a ‘'systems' approach to the business oi teacning and lezrain,
as well as to the influence of the methodology of programnad instrac-
tion. It is undoubtedly also a result of the relative novelty ond

expense of introducing television into educational orgonizstlonu on

,_.
o~
3

a large scale, where its ef{fectiveness and Lnec quenees of
use are open to questioning and doubt. In these 01rcﬁmuca"‘9s,
cvaluation is likely to be considered not merely a ypraiscwcrihy

*x
activity but even otligatory in principle.

The introduction of evaluative and testing procedures moy e
further encouraged by the seeming fact that the mediation of an
electronic dovice zuch as TV 'distances' the makers and prosenters
of a teachin; programne from lheir audience, thus permitting an
examination of its effects without undue cmbarrassnment (although

producers and presenters are probably no less sensitive than class

room teachers to having their noses tweaked),

Thus Jomes Viykes can write that 'no teacher can afford nei o moow
as much as possible about the effect of every aducational niozramme
"he is concerned with', and f"":e:t, thet where the cernloymeant o)
wublic funds is involved, as in many closed-circuit systens, zvalua-
tion 'of both guantitative and qualitative data becomes a pocitive
duty's Cf. 'Problems of Zvalustion in Educational Televie sion’
Pulletin of the Institute ol Educution, niversity of London, Ned
Seriec, Hoe. &2, Attum e, 1570,

6
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The kind of evaluation of schoocls' broadcasts which is described

below in this report, however, is not so much an activity which

relates to the criticism of television as a performance as one that,
involves the producers of programmes, in collaboration with researchers,
in an exploration of how children react to their presentations, and how
alternative forms of presentation may influence those recponses. As
such, evaluative activaity may be regarded as a creative pro-¢a=. Just
es is {ne making of programmes, and one which may even come to he seen
as integral to the conception and development of succeeding programmes

and broadcast series.

Originally it ..ad been intended that this one-year investigation
for the Independent Television Authority should be devoted to ihe
task of evolviug a relatively standardised formula for evaluating a
selzction of the schools' broadcast output of the Independent programme
companies. It was hoped that this might lead to the development of
several. set nethods of sampling and testing pupils' responses to broad-
ca~ts, and vould issue in the construction of standard forms of
questionnaires which could be systematically administered by compeny
Bducation Officeras. Such an approach, however, has appeared increasing-
ly contrary o the philosophy of research which has emerged during the
course of %he year's investigation, one consistent thome of which has
been io adapt flexible and varied means of exploring the characteristics
of childrens' responses to particular progrsmmes and styles of programme-
making according to the kinds of questions and problems that each pro~

gramme or broadcast series raises,

The fbllowing chapters of this Section outline how the concept of
_
evaluation was defined and the research methods which were evolved for
undertaking specific pieces of evaluation. Section II provides an

accouat of three pilot studies which were carried out on current

"7
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material broadcast by several of the major Independent programme
companies. Finally, an estimation is attempted in Section III
of how feasible in practice,and how useful, such activity might
prove for the companies concerned, if it was to be more widely
adopted by them as a means of providing feedback on their

broadcast output.
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Chapter 2

A FIRST LOOK AT EVALUATION

What is Evalustion?

One way of upproaching the evaluation of an educational tele-
vision broadcast ie to treat it as a 'produet!, likening the process
of assesswent to A Which examiration of a zar or washing machins.

In this svproach, the various qualities or ctaracteristics of the
priduct can be tested against previously esiAblished standards of
sfficiency in performance. Such measureaent is frequently compara-
tive, the performance of the product being compared with that of
another in terms of different aspects of its functioning, after

wnich a 'best buy' 1s indicated,

One crucial difference between hardware, such as cars and
washing machines (and TV receivers), and the software of a television
presentation, liee in the degtee *o which the evaluator is dependent
in the latter case on the reactions of the consumer (i.e. the members
of an audience) in making his judgements. In the case of a car or a
television set, it is poseidble for the tester to judge, accurately and
objectively enough, the depondability of the product in action, and
the mair characteristics of its performance, without requiring the
similar estimates of a representative sample of users. This will hold
good except for certaln features; suck as those of atyling and appesc-
ance, where an 'objective’ estimate will require the gathering of
opiniona from a wider sample of consumers. But in the case of a
television broadcast, any evaluation must depsnd almost entirely on
knowledge of the reactions to it which are representative of its

users; and the judgement of any individual critic will necessarily

2
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remain speculative unless he is imn a position to make generalisa-

tions based on a thoroughly tested knowledge of audience reactions,

What is the Standard against which the Effects of a Programme
can be Measured?

In discussing the way in which consumer products are commonly
evaluated, it was said tnat particular features of the product are
tested against a previously established standard of ~fficiency in
performance, and that such measurement is frequently comparative.

But if ome can generally ounly talk of evaluating a broadcast in

terms of the way an audionce reacts to its qualities and character-
istics, then it is the performance of an audience on some form of
test which must determine any judgement of the programme‘'s effective-
ness.' How, then, does one establish the required standard or level
oS performance of an audience, vhich will indicate that a programmne
is functioning efficiently, or that one style or feature of presenta-
tion is more effective than another? There are several vays commonly

adopted by researchers.

1. Comparison with a norm i

For this approach, it is rnecessary to establish, or to have
available, a norm, which indicates the average level of learning or
achievement in, for example, aspects of a particular school subject

for a given age groun.

- — !
[ ]
It is worth noting at this stage that the notion of measuring effect- ‘

iveress by means of audience achievement on a test with set atandards, .
which is commonly ansociated with the evaluation of educational pro-

grammes, is one vwhich may suggest a rather too limited way of invusti-

gating what is learnt from a programme, i.e. the knowledge which is

acquired from it, and the way it is understood by an audience. An
alternative approach is outlined in the following chapter.

4
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A good 1llustration ige prov:ded by a plece of research being
undertaken by the ILEA Television Service into the thres-year TV
Freanch series which it is tranemitting, the aim of which, acéording
to Jamer Wykes, 1ts Director,is to'ussess the level of attainment
achieved by children who have follcwed the television course for
two years, compared with a control group of matched age and a%ility
who have learnt French by other methods's In this case, a norm of
achiaevement by caildren has alrcady bzen established by the
National Foundation for Educational Research in a study of Frencn
teaching in primary schools. Conseyguently, it ie possible for
the ILEA Television Service to administer the same tests of listen-
ing comprehension and oral performance at an equivalent stage of the

TV pupils® French course.

There are a number of reasons, however, why comparison with a
norm is not likely to be & useful approach so far as schools' TV

broadcasting 16 concernsd.

First, it is mwost unlikely that norms will be found to be rsadily
availahle for comparing the learning of children from TV in a specific
subject matter area with that of others vhcee learning ia mediated solely
by a classroom teacher or through other resources. In any case, ccn-
siderable doubt hze been cest on the validity of such comparisone, uniess
very strict controls are appl.ed to ensure that the comparison is an
exact or fair one. The aims of schools’ broadeasts, and the ground
covered by them, ure likely to differ considerably from set syilabi in
schools and, where they correspond to a ayilabus, to be supplementary,
rather than aiming to provide & comprehensive course in themsslvez (as

with the ILEA French geries).
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Second, e£.nce teacher follow-up is often considered integ.al to
schools' broadcasting, the participation of individual classroom
teachers will inevitably influence the direction and extent of
shildens' overall learning from a given series. Thus, if one wanted
to compare the learning from a schools' TV series with a norm, it
would be necessary to test children in & large nurber of schools to
assess the average extent of learning from it. This would not only
present prohibitive difficulties in terms of tim( and expense but would
tend to mask revealing differences between one classroom and another,

wiless an exhaustive analyasis of the findings was made,

Finally, such broad coaparisons, whiil: providing an idea of the
overall effectiveness of a programme series, cannot readily indicate
why particular broadcasts have been successful (or the reverse. in
creating interest or promoting learning, or what features tended to
render them more or less effective. That is, they do not. really tell
the researcher :mch about the specific qualities or characteristics

which a programme possesges.

2¢ The attainment of objeciives

Ancther approach, associated particularly with programme .
instiuction, is that of stating the learmiing objectives of a presenta-
tion in a precise manner, e.c. the facts, principles or skills which
the programme is intended to convey, and the mastery of which the
learner should d wonstrate. In this case an arbitrarily chosen level,
indicating an acceptable degree of success in achieving objectives, is
used as a standard against which the pertomng; of an individual or

group can be assessed. : '
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Schosls' TV broadcasts, however, freguently hove ainms or objociivar,
the uttainment of which is not weasurable in a straightforvard vay by
:ieans of conventional tests. They may, for instance, be intended to
stimulate longer-term interest and thoughi; about the concepts of a
subject like mothematics,or imaginative activities such as painting or
the writing of poetry. Such qualitative outcomes are diificuli vo
assess, and the difficulty is considerably incrcased by the compicy E
influence of the teacher in classroom ‘follew-up' and unsuperviscd
peer group discussion. Furthermore, broadcasters often regmrd pro-
grammes as providing materials'fo£ teachers to ulilise in diverse iways.
according to their own needs and the needs of their classes, and in suzh
cases their objectives can only be stated in a rather general manner;
Finally, to state objectives and test their attaipment may frequently
lead to the overlooking of what a schools' programme has meant to the
children themselves. That is, the chi}d will produce a personalizcd
response to the material which wil} be dependent upon-his previous
experience’and the set of needs, attitudes and expectancies which ke

brings to the 'viewing situation. Consequently, he may be affected

by the programme and put it to use in ways quite other than thoée that

were preconceived by the educationalist or broadcaster.

If this last argument is accepted as a decisive one, then another
approach to the question ofaevaluation is clearly necessary. The ;
following chapter describes the development of such an alternative :
approach, one which does not depend on the establishment of prior noims §

or standards of achievement, and which appears to be potentially suitztl

@

for application to schools' broadcasting.
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AN ALTEENATIVE AFPROACH T0 ""V~ LLATION

In seexing an approach tailored to the neceds of schools! bread-
casters, it seemed best to look again at the concept of evialuation
in the sinplest manner. What does it mean to evaluate a broadcast?
Surely it is tantamount to asking: 'What is the value of my

programme?® o

Such a value cannot exist in any absolute sense, however, unless
one is thinking in terms of cost~-effectiveness. (Even then it is an

elusive notion.) Rather, one is questioning the value or useivlness

of programmes for someone, and so one is led to ask further, ‘Valuable

or useful for whom?',

There are, in effect, two users of schools'lbroadcasts_u teachers
and children. For teachers; they may- be sources for the preserntation
of information, ideas and new methods ;s well as a stimuius for furtrer
activities. in their classrooms. Tﬁey are a teachfng tool and as such

will quite simply have value according to how useful any individual

teacher finds them for his or her classroom teaching.

The other users are the children themselves. As has been pre-
viously insisted, schools! bfoédcasts are not planned‘to exist in
isolation, but are conceived as part of a teaching and'lea?ning unit
which 1nc1udes preparatory, ‘and especially follow—up, act1v1tweo led

by a teacher. It is nevertheless ﬂustlflablé to conulder broaacasts

as hav1ng in themselves a 'usefulness' for children, wnlch will inciuds
their experience of a programme and 'the personzl meaning it has for

them as well as any factual knowledge they may acquires The three
. K]
pilot studies described below provide evidence to support the v

=74
[N

idity

of this view and the utility of methods that are consistent with it.

:
~




To estimate the value of any programme or series, therefore, one
should ideally combine a meagure of their usefulness hoth for teachers
and for children. The gathering of teachers' comments by means of a
card reporting system is already undertaken by the companies. While
open to ¢riticism and umprovement, the system ir practise may provide,
when combined with visits to schools by company Education Officers,

an adequate gauge of teachers' reactions to broadcasts.

The card reports are also intended to elicit teachers' observa-
tione of childrens' reactions. Sucn comment may be informative and of
considerable anterest to producers and Education Officers. But the
tendency towards unanimity of reported opinion, from what seems the
great majority of classrooms, suggests that pupils' responses may be
influenced or interpreted by teachers in ways that preclude these
reports from being considered as in any sense objective assessments,
The possibility of gathering childrens' responses by means of more
rigorous research procedures, however, offers a potential source of
reliable feedback, which is vartually gntapped by schools'! broadcasters.
While presenting a task of some complexity if attempted in any depth,

- may nonetheless prove remarkably rewarding and revealing for theam

in outccme.

By questioning children directly, it is possible for the producer
to ask, 'Have 1 communicated what I wanted to comnunicate?'s That is,
'Have pupils understood or interpreted the conteat of the programme in
the way I intended? Were my essential points the main ones for them,
or were they more concerned with what were for me peripheral ~spects?',
By the same token it enables him to ask, 'What have the childrern
selected as important or interesting for them about a programme?'., How

do they relate sequences in it to their own lives and experience? What

parts have influenced their opinioms or engaged their feelings?

Aeemi eIt fr st s
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" The answers to such questions should concern the producer in two
most important ways. First, tney can indicata the more general effects
of his communication, i.¢s the way in which children have absorbed the
programme content into their own personal experiences and understanding
of a topic and how their perception of it has been modified by viewing
the programme. Second, they can provide him with information about
vhat sorts of wariables are crucial in iafluencing how cnildrea tena
to respond to a programme, and so help to reveal to him the qualities
and effects of different styles and features of presentation, or of

changes in the viewing environment.

An approach of this nature, which can be labelled pupil-centred
or ohild;centred, and which is characterized by its admiseion of a
freedom of response rather than limiting itself to responses di~tated
by defined objectives, thus has functions which are beyond the scope of
more traditional educational testing. Essentially the question of
evaluation is restated as a question of experience and understanding.
How does the child experience the programme?~ What does he come to
understand about the relationship between himself and .the programme?
And it is this restatement in terms of experience and understanding which

endows the child-centred approach with its multi-functional character.

Thus, it can act as a means of diagnosis for the producer, indica-~
ting which sequences hold childrens' interest and attention, or arouse
strong feelings and opinions, and whether pupils are clear or confused
in their gresp of particular parts of a programme. By revealing the
way in which children react to and interpret programme content, it can
also indicate how successful the producer has been in commmicating in

the way he intended.

4
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Turthermore, it can guide the producers' judzement, for cxample,
about the most satisfactory choices to make between alternative forms

of presentation, or the effect of a particular type of presentation

on different groups of pupils.

Finally, it can be a source of insight for teachers,:by helping

to reveal how groups of children perceive programme sequences at the

" time of viewing, and that state of mind in which a broadcast tends to

leave them in the immediate post-viewing period. The studies carried
out during the course of this year have all attempted to chart where
children ‘are', what their understanding of a programme is, at the
point when the transmission ends and the teacher must pick uvp the

threads for discussion and activity in the ‘classroom.

The following chapter discusses the relationship between such

evaluative experiments and research that is commonly regarded as

‘more 'basic! in character,

i e s
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Chapter 4
THE CHOICE OF RESEARCH METHCDS:

EVALUATIVE V3, BASIC RESEARCH

In the two previous chapters various alternative approaches
to what may be called evaluative rasearch have been broadly outlined.
On the one hand, pupils! performances on a test of learning may be
compared with a norm, or against a previously determined level of
attainment, which indicates their success in achieving the learning
goals or objectives of a programme, On the other hand, the researcher
may attempt to determine the value of a presentation for its audience
ty probing by different means the ways in which members of that audi-

eace respond and react tc it,

The term, 'evaluative research®,has been deliberataly chosen.

For a distinction has sometimes been made between the activity of

evaluation and that which may be known as basic or fundamental research.

Confusion is likely to result unless it is made clear whetner the
frequently cited distinction between these activities is supposed to

refer to their aims or to their methods.

The aim of evaluatioz may be seen as providing feedback, from
which practical judgements and decisions about future production and
transmissior can be made. Evaluative research is generally regardad
as programma-spgcific. that is, as providing feedback relevant only
to the particular broadcast or series of broadcast; under scrutiny,

and precludiang wider generalization to other output.

Bazic research, on the other hand, seeks.it is ofteu implied,

generalisable reéults or conclusions, which may not have any immediate

‘application to programme presentation. It will be argued below, how-

ever, that suzh a distinction becomes ar artificial one if the approach

18
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to evaluation defined in Chapter 3 is adopted. By looking at one
of the classic methods used by psychologists in undertaking research,

that of conducting a basic experimedtal investigation, it should be

possible to clarify this point of view,

The steps taken in preparing ad experiment are iikely to include

the following:

irst, the deliberute variation of some aspect of presentation
(e.ge style of commentary, use of stiil or moving pictures) or of
audience characteristics (e.ge comparison of the responses of two
age groups, or of children from schools with a different socice

economic intake), or of environmental factors.

Second, the deveiopment of a hypothe¢sis, which is a precise state-
meat of the expected behaviour or performance of a given audience after

beiug exposed to a partisular presentation under certain conditions

rather than otherse

Third, s statistical measure of the differences which emerge from
these comparisons, indivcating the extent to which any differences are
significant, that is, likely to recur if the same experiment was

repeated, and rot due simply to chance fluctuation.

Thus, we might hypothesize ﬁnat a slow and repetitious style of
commentary will lead to better comprehension and retention of the
content of a programme than a faster-paced one, or, slternatively,
that it will lead to boredom and therefore'poorer attention and learn—.
ing azong children. We would then need to compars twc programmes with
differing commentary styles and to determine whether aany significant

dafferences were exhivited in the resporses of two comparable viewing

audiences,
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Whereas evaluative research i1s considered to be yrcgramme-
specific, basic research is supposed to seek generalisable results.
So, in the above case, the ;esearcher would not be interested so
much in evaluating the two contrasted programmes in themselves, but
rather, in using them as a means of determining in general whether
such and such a commentary style is likely to be an effective pre-

sentation feature for all audiences with similar characteristics.

But if generalisable results are the aim, the researcher must
be confident that his coverage of the appropriate audience has besn
truly comprehensive. In the case of srchools' broadzasts, he will
need to query whether children of different ages, abilities and
interests, with differing personal styles of learning and perceiving,
and from varying family and social backgrounds, will in fact respond
in like ways o the same features of presentation. And he will want
to know whether responses to a particular aspect of production will
hold good for different kinds of subject matter and whether it will
elicit one kind of response (e.g. clear comprehension) but not
another (e.g. stimulus for further activity). It is only by testing
a hypothesis under a host of systemﬁtically coutrolled conditions

that one can eventualiy speak of having truly generalisable findings.

If the aim of basic research, then, is to seek generalisable
findings about audience responsesto programme presentatiors- it will
only be by studying réactioné to a range of particular broadcasts
that widely applicable findings will be able to emerge.

But similarly, in the case of evaluative research, while the
initial aim may be to seek feedback specific to a particular programme
or series, the accumulated findings of studies probing responses to

individual broadcasts may begin to build towards a consistent pattern

Ty
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of results, indicating their possible generalisability. That is, it
should enable a producer tc zain a more general appreciation of

which variables are consistently proving influential in determining

how children respond to his presentations. (Even so, the finsl

outcome may well be a clearer awareness of the complexities implicit

in differing sircumstances rather than a simple result that fits all

esituations.)

It is here that the distinction between metnods which compare

pupils' achievements with a fixed norm or standard, and those which
are intended to be more exploratory.ot children'!s responses, becomes
crucial. Traditionally, evaluative research has been regarded as an
activity esséntially wedded to limited and specified techniques of
data collection and analysis. But if children's responses are to be
sensitively explored, then the researcher willi need to cail upon aay
of the methods of precise observation and experimentation employed by
social scientists, as appropriate. I% is only the latter approach
which will enable particular qualities and characteristics of broad-
casts to be revealed according to the nature of those responses. j
Evaluative research, thea, ought not tc be coufines to any singie
method of data collection and analysis. Like hasic research, it
must be free to use whatever techniques of investigation woich seen

to promise to clarify the specific problems that have been posed for

exanrination,

SN

All of this suggests that, far from being opposed, evaluative

and basic researck ought to feed into one another to similar ends.

For both mus? begin with an examination of epecific programmss, end

TR TRy T s

both will build towards an underatanding of factors in television

presentation and reaction which are of consistent and general import-
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hs to the choice of research methods, one or another will tend
to be more suitable according to how well-developed the researcher's
understanding of a problem is. Where he has a strong hunch, or has
accumulated sufficient evidence to hypothesize that such and such a
variable in presentation is likely to influence childrer's responses
in a particular way, then the oxperimental method may well be appro-
priate. Where he wishea to make & more »xplormtcry probing of
responses to a presentation, other more open-ended approaches may
be more revealing. Indeed, any single investigution may deploy a
combination of methods, as in the case of the Thames Telewision

Patterns of Expressicn study (Chapter 6), where both experimental

comparison and more gqualitative analysess were adopted. With a
skilful integration of techniques, the researcher can combine the
strengths of different approaches and avoid some of thear inherent

limitations.
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Chapter 5

THE PREFARATION OF A RESEARCH STUDY

An assumption underlying the approach to researsk descrabed
in this report, iasofar as it is intended to apply spscifically
to the evaluation of schools' broadcasts, 15 that it should
involve the prcducers of programmes and the researcher in a close
collaboration, It is, after all, schools' broadcasters themselves
(and, through them, the teachers and puyils) whom the research is
intended to penefit., and 1t is they who can best initially indicate
the practical problems and questions whach are pressing with

respect to particular productions.

An important aspect of the yvear's work, therefore, has heen to
exanune tne most saticfactory means of combinang tihe experience and
insights of producers and reseurchers, and how tﬁe activities associ-
ated with researci can be collatoratively undertaken by them. The
wair steps which were found to be necessary in shaping and executing
a piece of ieseafch, and the way in which research activities were
distributed in the three studies undertaxen witnh the Independent

programme companies, c¢an be cutlined as follows:

1e Selection of a topic for research

All three projects began wilh an informal meeting 5e§ween the
researcher and the members of the Schools'! Broadcasting Department
of the company concerned. Discussionu characterastically ranged
over problems and questiors in the minds of producters of particular
series, and those which secmed of more generail interest, and amenabdle
to tackling by research methods, were selected for further considera-

tion.
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2s The shaping of a research study

The next step involved the researcher in giving shape to one
or more possible studies. This meant that he hal the task of deter-
mining precisely what 1t was that the research wac intended to dis-
cover, developung testable hypctheses, deciding which aspects of
presentation mignt be examined, the composition of different groups
of children whose responses were t0 be gathered and compired, and

what sorts of measures it would be desirable to emplovy.

3¢ Final decision-making

Aft~»r planning the design of possiple studies, the researcher's
proposals were then re-submitted to those members of the Department
wishing to be further involved in the execution of the research. A
choice was made between alternative aims and designs, possible modi-

fications were suggested, and a final shape was then agreed for the

study.

4k, Preparation of questionnaires and measures

It was then up to the researchar to prepare a questionnaire

by means of which childrens' responses could be gathered and analysed.

This invclved decisions about both question formal and item substance.

Whenever possible, this task was undertaken in consultation with a
producer or Education Officer directly concerned with the programme

to be sxamined, but final rocsponsibility was assumed by the researcher.

5 Practicel planning

The planning of the actual running of the researcher was now
taken over by a company Education Officer in close consultation with
the researcher. The number of children to be involved in the study,

and the schools from which they were to be drawn, was decided, They
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had then to pe randomised into different groups, the nethod used
heing that of giving the children numbers and then shufflang and
daviding a pack of numbered cards., Precise plans were made with
the schools invelved for the study to be run et s giver time, or

for chilaren to be brought into the company's television studios.

At this stage any dubbing or re-editing of the programme was
also undertaken, and in one case the questionnaire was pre-~pilcted

in a local school and modified in the light of children's respcnses.

6 Ulassroom running

The actual running of a study, that is, the administration of
questionnairee in a school classroom or company viewing room, was
prisa-i.7 the responsibility of company Fducatior Officers. This
included the task of ensuring that equipment (e.g. videotape
recorder and monitor) was set up in advance, that children were

sorted into groups and sent to the correct room, and that the post-

viewing prccedure was properly explained to them nnd supervised. A8

RO S

this stage is the most liable to mishap and requires careful admini~

stration, it proved veneficlal for the researcher to be initially

involved, where his experience sculd help to iron out pitrails,

LI

7« Collatirg and analysinz the idata

-

]
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The next stage of collating and aralysing the responses gathered

Y

b 5 from pupils had necessarily to fall for the most part on the

! shoulders of the researcher, as it required his particular skills,.
Use was made of University computer facilities, and some of the work

was delegated to post-graduate students., where appropriste, results

i vere tested for their statistical sagnificance.
~6
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8. Iaterpreting tne evidence

Having analysed the data, the last important task was to
consider the implacations of the findings. Being closest to o "
the evidence, the researcher was best quelified tc formulate

‘a provisiornal anterpretation, but further discussion of this ;

between himself and the zompany h\embers inroived was an esean-
tial part of tie process of finding the most sat:sfactory
explanation of the study's results.
Some c¢f the practical needs which required attention are
furthe: discussed ir Chapter 9. The following chapters of this
section provide a detailed account of how three recearch studise
were plunned and executed in collaboration with Thames Televisiou,
Yorkshirs Television, and Granada Television, respectively, and
of the jindinge which emerged from theme
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Chapter 6 .
STUDY I:

THAMES TELEVISIGH'S PATTERNS OF EXPHESSION
J! B

The project’s first suhstantial investigation was undertaken

v

in colleboration witn Thames Television. It was a study of the

responses of cnildren to u programme in a new series, Patterns of

Expression, which was intended for pupils aged 9-12. The series
dealt with selected aspects of arimal and humar. behaviour, in

particular comparing some of the ways in which arimals and humon

beings communicate and exvress themselves. Since ite principal

aims were to stimulate cbservation and encourage creative thinking,

discussion and writing, a constant feature of the programmes was the

showing of familiar patterns of behaviour in new contexts. The

specific focus of the research was thé first broadcaet in the series,

which was devoted to the tneme of'Disp;gx. This examined the

functions of display benaviour in animals and emph2sized those numan

patterns of expression, especially in dress and fashion, which tend ;

to serve similar eads.

§ The Preparation of the Study
: Deciding the aims of the study

An initial step was a meeting between the researcher and :

precducers and Education Officers of Thames Television, which was :

arranged by the Head of the company's Schools' Brcadcasting Depart-

ment. To this gathering the researcher first ocutlined some of his

ideas about the evalustion of schools! broadcasts, the kinds of
research tecnniques that were available, and the benefits which the

company could uerive from their use. Then some possible applisations
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to the Degartment's output vere discussed; after which it was
decided that children's responses to the opening broadcast in

the Patterns of Expression series could provide a fruitful field

for investigatione This decision reflected an interest in the
reactions of pupils to the important part played by visual
materials in promoting the teaching objectives of the programme,
in which novel combinations of piétures were used tc present
certain concepts that might have initially seemed unfamiliar

to the viewvers,

At a further meeting some more specific areas of concern to
company members were canvassed as possible themes for a study.
They included:

1o Vhich parts of the programme did the pupils like best?

2. How well did they understand thelprogramme content?

5. Were there any differences of response between children
from schools drawing their pupils from contrasting éocial backgrounds?

‘4. IWOuld it enhance or detract from children's appreciation c¢i
the programme if a link-man were used on vision, instead of the voice-
over technique which the series had actually employed?

5« To what kinds of follow-up teaching did various sequences of

the programme lend themselves?

It was decided to pursue the first four of these concerns within
the framework of a single research design, concentrating especially on z
pupil comprehension of programme content. The issue of teacher follcw»i

up was dropped at this stage because it would have poscd a quite

different kind of research problem. The main aims of the study were
/ defined, then, in terms of an examination of children's understanding

of the programme content and of differences of comprehensicn occurring |

.
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among pupiris from &cnools with contrasting socio-economic intakes.
Sutsid:ary aims were to invest:gate the parts of the programme that
| proved most in:eresting to the pupils and whether tney would have

preferred to be able to see the link-man whose voice had delivered J

the commentarye.

Ogerational1slng,the aims of the study

The measurement of children's interest in various parts of the
broadcast was a matter of fairly straightforward questioning, out
agsessing their understanding of the programme content posed a more
complex problem. There seemed to be two main ways in whick thas
could e approached. One could examine how far the pupils had
‘grasped' the various aspectslof the concept of display as they had
been presented in the programme. That is, did they understand '
sequences of the programme in the way that the producer had intenaed?
Did their way of 'seeing' things and relating them to each other

conform to his? Alternatively, one coculd try to look at understanding

from the ghild's own point of view and ask: How did he personally '
interpret the pregramme's ideasg? How did he weave together the
materials presented in it? What sorts of personal meanings did he

assign to those materials?

- -

On reflection it was considered that any thorough investigation

- —

of children's understanding of programme content should include both

aspects. We were then faced with the task of devising ways of
questioning childrer. so0 as to elicit responses which would reveal the 4
nature cf their understanding. The programme producer had organised

and presented his ideas and materials in a particular vay. To what

extent did pupils’ responses alter viewing the programme reflect a
similar manner of organisation? To what extent did they diverge?
What were the dominant ways in which pupils teaded to interpret and

.3
Sl




organise the concepts which the programme had presented?

it was immediately evident that any attempt to answer
these gquestions would have to he btased on a prior and careful
examination of the zontent af the television presentaticr. An
analysis suggested that the programme centred on 12 film
sequences, each of which juxtaposed examples of animal and
hunan display. These sequences in turn .llustrated six
different purposes of daisplay: to express authority, status

ir aggrassion, %o attrast, to show cconformity and to camouflage

(a form of anti-display).

The function of the commentary appeared to be one of
estavlisning these six categories by explicitly indicating the
reiationsnips betweer one or another of the fiimed examples of

display presented in the programme. Thus, 1ts rcle was to link

and impose a structure on what might otherwise have been seen

as a series cf independent film clips (whick could have been inter-
related artitrarily by the children azcording to their own individ-
nal preconceptions and essociations)s From the producer's angle,
understanding of the programme could be saixd to turn on the
viewer's ability to associate particular visual examples of human
or animal display in terms of the six categorizs of the purposes

of display which the programme commentary had explainede

A poss.ole metnod of investigating children's underst#ndxng
of the programme content was now apparent. By comparing how a)
children who had viewed the programme, and b) similar pupils rot

exposed to it, organised and interpreted various visual exampiee
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of display, it would be possible to ascertain how far the
programme had succeeded in impressing its catepgories on the
pupils and to what extent they still tended to rely on their

own preconceptions in responding to the programme's materials.

Determining the research techniques and materials to be used

The most suitable methed of representing thé pfogramme's
six categories of display appeared to be that of reproducing
six pairs of photographs, each_pair‘deriving from the film
sequences that had been used to exemplify a particular category.

This yielded the following set of categories and photograch-

pairs:

Category Photogravhs
Authority . Policeman/Judge.
Status Ascot dress/queen at éoronation
Aggression Attacking swan/Hell's Angei
Att;action Lyre bird dancing/Carnaby Street model
Conformity Hippies dressed alike/Penguins
Camouflage Giraffe/Soldier in jungle uniform

It then became possible to present a set of these 12 vhotograsnes -

to children, asking them to grou?~theﬁ in the way in which they

thought the pictures went most appropriately togethere. Such a

simple sorting task permits a statistical treatment of the results.

In general terms the hypothesis under investigation is that the

pupils who viewed the progremme would afterwards show a greater

tendency to group photographs according to the producer's pairings

than would those in the control group who had not similarly seen
the programme. Of course the viewers were unlikely to reproduce

.~
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the producer's pairings perfectly. Howe?er, the programme
could be said to have been effective if the photographs
grouped by the viewers included significantly more produccr~
based pairs than did those provided by the control group

children who had not seen the programne.

This procedure would show what photographs children

associated with each other; in itself it would not establish

why they had put them together and how far the concepts
developed in the programme had'actuélly governéd their group-
ings. In order to explore the child's manner of experiencing
and interpreting the programme content at this level, a more
épen-ended form of questioning was called for, and it was

decided Lo ask each pupil to outline ir note form his reasons

for having grouped the photos as he had.

Two approaches are suited to the analysis of such 'open-
ended" aata, and both were envisaged. First, the children's
reasons for combining phqtographs could be sorted into various
categories according to certain criteria, and the resulting
tables could be statistically analysed for differences between
vigwgrs and non~viewers. Sebond, in order to exploit the full
range and complexity expected in such free writing a qualitative

analysisof the material could be attempted.

_ Thus, the essentially simple photograph-grouping task could

be analysed in three ways:

1. Statistical analysis aimed at assessing the influence of

the programme upon the pupils' yhotograrh combinationse

2. Content analysis of pupils' references to their reasons

3 . ~ L o 3 v s -. ". :‘h
for having combined photdgraphs as they had, aimed at assessing tne
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1nfluence of the programme upon the classificution schepes used

by children in producing groups of photos.

53¢ A more wide-ranging analysis of the quaiitative
characteristics of pupils® free wiiting about the photograph
groupings, aimed at¢ asgsessing the influence of the programme
on their understanding of the relationships 'hat could obtain

between differeat modes of displey.

It etill remalﬁed to determine how to study differences of
pupil urnderstanding in terms of the social background of the
Shildren earclied in differeat schools. It was decided that
the subjects of the eiperiment should be drawn from Iéur schocls,
two representing an intake of relatively privileged.socio~eccnomic
backgrourd and two frem & relativily under-priviieged backgirount.
Owing to shortage of timw, ari uncertninty ahout what were likely
to prove to be key variables in guiding pupils’® recponses, it
wvas decided to selest the schools or a fairiy rough-snderecdy
basie, drawing on tre schoul-viziting esxnericence of cae of the
company’s Educuation Of ficers., fTie (2718151 called for a
programmesviewirg (exporimental) growp and a won-programme~
vaewing (cear-ol) group in cr~h schocl. Consequently, eoch
aschool was asked to select itwo closses, e¢ompricing a minimuz of
40 and a maximuan of 70 clu.ldren. wro wonld Then be rendomly divid#ﬁ
into control and erperamer:al g-2ups by the Edunation Officer, by

shuffling and dividing a pack of rumhered zaris.

Finally, a shori ueczlonmnaire vas devise(, For the experi
mental group memberc orly this included twa questicns, aeking *thizh
part of the programme did yon find most interesting? sad 'Would i%
be better if you conld enzatimes sige on the sc~een the san vhose

voice you can hear on the progmrarms?f, For all the pupils, space
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was also provided in which they were asked to write dowm the
rhotograph groupings that struck them as most appropriate and
tne reasons for their groupings. As each of the 12 photos

was lettered from A to J, the pupils had only to work with

sets of letters.

Classroom procedure for the study

TLe following classroom procedure for carrying out the
study was agreed by theresearcher and the Thames Television

Education Officer, who was to bSupervise the actual execution

of the experiment in the schools:

de For experimental groups: A Sony VIR to be installed in

the classroom before the commencement of school, or during

break-time or the lunch intervale The VIR to be hooked up to

a company or school monitor (if available). The Education

Officer (E.C.) to begin by saying to the class, 'I'm from Thames
Telévision, and I've got a new programme here I want to show you.'

The VIR to be then started and the programme played through.

After the programme, the‘E.O. to give out questionnaires
and sets of photos in packets, marked, 'Do not open until

instructed.' He was thgn to read out the two questions on the

questionnaire, and after completion by the pupils, to say:

In your packet there are twelve photos. In a minute

. I wvant you to lay these photos out on your desk, and
to have a good look at theme Then I want you to put
them into piles of photos which seem to you to go
together. The smallest number of piles you can make
is two, and the largest is six. It's up to you how
many piles you choose to make. You have five minutes
to do this sorting into piles. Use your own ideas -
don't discuss your piles with the others. Right, open
the packets and go ahead with the sorting into piles.
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After tha prles have been sorted, the E.O. to say: 'Now,
1 want you to take c¢ne of your piles and write down on your

sheet of paper the lecters on the photos an that pile.'

When the pupils have written down their letters, the E.O.
wvas tc say: ‘New, 1l want you to write down on your sheet why
you have pul these piles together. So write down this sentence
which is on tne board (Points to board) and then complete ite!
E.O. then to read the beginning of sentence un the board:

'1 have put these photog together because ¢ « o

When the pupils have writtea down their explanations of
their piles, the E.O. tc say: 'Now draw & line across the page.
Do the sams for each pile in turn until you have finished with
your piles.® When the pupils have finished their piies, the E.O.
to say: ‘'Please urite on your sheets your name, your age and
whether you are a boy or girl.' The photos and sheets then tc

be collected.

2. For control groups

The E.0. to slip awzy frem the experimental group as soon
as he is satirficd that the VIR is working correctly ard to go
to the control group. He is to say to pupils: 'I'm from Thames
Television. I have some photos which we want to ise in a ;
programme, To help us do this in the best way, 1 want you to show

me how you would put these photos together.:® ?

He is then to haund out packets of photos and sheets of paper

end to proceed as with the experimental groups.

e e et
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A class teacher 1& to be in each of the classrooms to
supervise pupils, so that the E,O. can move between the two
classrooms to give instructions in turn, Neither the teacher
nor the E.Us is to give any help te the children, apart from
repeating the exact wratten instructions (as above)e The only
exception to be when a pupil finds himself stuck witn photos
he does not know how to ~lassify. He may then be told quietly

to nnke a Geparate pile of ‘leftovers'.
The Execution of the Study

Summary of the a1ms and design of the study

A brief summary can now be given of the aims and design

of the study:

Principal aims: 1+ To examine childrens' urnderstanding
of the programme content,
2+ To compare the understanding of

children from schools with a more/less

2

privileged intake.

Subsidiary aims: 1, Teo determine the parts of the programmae

et S

wh' ~h most interested children,
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: 2 To determine childrens' preferences for
a lirnkeman or voice~over manner of pre=-

aentation,
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| Subjests: 218 upper prim&ry school pupils (10 = 11 years
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i old), drawn from four schcols in the Thames
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Television (London) region, as fcllows:

More privileged‘schools, N = 126
Less privileged Schools, N e 92

The pupils to be randomly divided intc experi-
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mental (programme-viewing) and control (non

)
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programme-riewing) groups i each school.

Methods of 1. Childrens’ understanding:

gﬁfﬁéction: a) Pupils requirad to sort twelve 1
photographs, representing sequences
in the programmes, into groups of

rhotos ‘which go together'.

b) Pupils required ¢» writez a brief
account of why photos have been

grouped together,

2. Childrens' interest and link-man prefercnces:
a) Brief writuen account required of part

of programme found most interesting.

b) Preference for link man to be indicated
by a tick placed bteside one of the follow~
ing phrpases: 'Bztter', 'not sc good‘, or

'much the same® (as voice-over).

Methods of 7. Pupils' understanding:
Anaiysis:

a) Extent to which pupils reproduce producer

pairings of photographs. A comparison

between the experimental and control
groupa in all c£chools couoined and in two i
types of schools distinguished according

to the social background of their intakes.

b) Frequency of uvse of producer~based cate-

gories to explain photograp.: groupings to

be compared for experimental and control

ek vty pn e vn e e are ke 4
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gruaps in all schools combined and by

social background of schools,

¢) Qualitative analysis of children's

descriptions of categories,

2; Children's interest and link-man preferences: %
Measurement of frequency of preferences,in
experimental group only, for schools combined
and between schools according to their social

background.

| ‘ Results of the study

1. Children's understanding

a) Comparison between children's photograph groupings and
producer's pairings

R T SNV . R . L
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A first analysis was specifically designed to assess the :

influence of the programme on the grcups of combined photographs

which the children formed after having seen ite Taking the

i : projsramme content as a guide to this part of the analysis, there

were six 'correct' pairings that the children could have reproduced, z

and the number of times that each of the ‘correct' pairs wac ?
included among their combinations is shown in Table I. This'
ignores differences between the schools taking part in the study

L in order to concentrate attention on the programme's influence as
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TABLE T

The Frequency with Which Pupils Grouped Yhotos in Contariitus
with the Producer's Pairinss

Producer's Pupils selecting producer's pairin.:s S

Pairings Control Experimental '
Groups Groups

(N = 109) (N = 10%) %

% %

Policeman/Judge 54 80 :

Ascot dress/Queen 33 37 i

Swan/Hell's Angel 0 15 :

Lyre Bird/Carnaby St. 3 b

model ;

Hippies/Penguins 1 10 f

Giraffe/Soldier 64 | 63 :

It can be seen that the children in the experimental group §

¢ did reproduce more producer pairings than did those in the é

control group. The differences are quite unevenly dislributed, :

however, and they are not large enough to suggest that the

programme had dramatically realigned the children's prior associz-

YNNI NN et SV N e

tionse. Nevertheless, according to a chi-squared test, the

g differences between viewers and non=-viewers shown in the table ;!
g ' proved overall to be statistically significant at the 1% level :

ﬁmeaning that they would have occurred by chance only once in a

hundred further replications of the study). It is safe to assuze,

therefore, that the modest tendency for the viewers to conforz
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more often to the producer's p2irings was due to the programmels

s

influvence and not a chance result,.
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Further information can be gleaned from a more detailed
inspection of the table. It is clear, first of all, that the
. differences between the experimental group pupils ard the cone
£ trols were concentrated to a considerable extent on the pcliceman/
t—' judge pair and tc a much lesser extent on the swan/Hell's Angel,
.iT bird/Carnaby Street model and hippy/penguin pairs. Second,
it is evident that viewers and non-viewers alike were far more
inclined to group the policeman with the judge (the authorit&
compination according to the programme) and the giraffs with the
soldier (illustrating camouflage ir the programme) than they were
to rcproduce the other combinations that the programme had pre-
senteds In the case of the policeman/judge pair, the pupils!
sensitivity to ihie connsoticen wag strongly reinfosced by exposure g
to the programme. Host of the other associmtions, however, were
1nitially quite novel to the children, and the results suggest
é that the programme succeeded in familiarising only a few of the

experimental group viewers with them.

% A similar impression of modest change within a relatively
stable context of prior associations emerged from & different way
of examining the photographs grouped by ihe children. This cone
sidered all the combinations they had formed, regardless of their
conformity to producer pairings. The resulis are se% out in
Table II,which shows for each photograph which other photos it

was most commonly joined with in the cinildren's groupings.
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TABLE II

Combinations

Control Group. Experimental Group

e B S TR nie B e Lm” b et §ote e e s n - . . )

N =109 N = 109

N N

Policeman WITH Judge 59 Judge 87
Queen 35 Queen 80

Judge Queen 8o Queen 88
Policeman . 59 Policeman 87

Queen Judge 80 ‘Judge 88
Ascot Dress 36 . Policeman 80

Policeman 35 - Ascot Dress 40

Ascot Dress Carnaby St. 61 Carnaby St. Sh
Queen 36 Queen ko

Carnaby St. Ascot Dress 61 Hippies 61
Hippies 38 Hell's Angel 60

Hell's Angel 32 Ascot Dress Sk

Hippies Hell's Angel 91 Hell's Angel 95
Carnaby St. 38 Carnaby St. 61

Hell's Angels Hippies 21 Hippies a5
Carnaby St. 32 Carnaby St. 60

Swan Penguins 103 Lyre Bird 86
Lyre Bird 60 Penguins 82

Lyre Bird Giraffe 71 Swan 86
Swan 60 Penguins 67

Penguins 59 Giraffe 4o

Penguins Swan 103 Swan 82
Lyre Bird 59 Lyre Bird 67

Giraffe 4o Giraffe 58

Giraffe Lyre Bird 71 Soldier 69
Soldier 70 Lyre Bird )

Soldier Giraffe 70 Giraffe - 69

AL o Bt G s e e

*
Photo pairings below 30 in number are not included in the
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Perhaps the most imrediately striking feature of the table
is the similarity shown between the experimental and conirol
group sembinations. Some photograph pairs appsar tc have been
virtually self-evident o the pupils, even tnough.they did not
correspond to a relationship indicated in the programe ~ e.ge
Hell's Angel/hippies (not Hell's Angel/swan as ic the broadcast),

Queen/ Juige {not Jueen/Ascot dresg) and renguins/swan {nor ;

peuguins/hippieg)s HNevertheless, certain pairings were morsa

In fact, the pupils

PRSP ORI

frequently found in the cxperimental groupe

in this group tended tc provide fewer and larger groupings thaa

SR

did those in the control group, the effect appearing almost to :

be one of a formatiorn of ciusters. The most obvious examples are

the streagthening of relationsliips between policeman, jadge and A
3
Queen and between Carnaby Street model, Hellls Angel and hippies.

Ar examination of the reasone which the pupils gave for thear

groupings may help to clarify what was hapgeninge

be Comparisor of pupils® satemOries of disp.iav aad the
producerts categories

Tatle IiI presents the resuilbs of an analysis of the reasons
given by the pupils to explain their photograph pairings. Ter.
broad zategories were sufficient Yo incorporate most of their

statemenis, but some of tnem were broken down further into sub-

categerics,
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TABLE III

Caterories of Display Formed by Pupils

Categories Control Experiment:l.
Groups aroups
N N T
A. Animals/Birds Animals/birdsperse |89 Sl
Life in jungle/. L
Africa 43 9 ;
Life in water 16 148 6 69 : |
B. Camouflage 1 kg §
C. Clothes Clothes per se ' 19 17 :
For fachion 18 = !
*To show status 8 ks 21 7% ;
D. Authority *Display for auth- f
ority 1. 12 :
Law and order hz 48 3 b6 :
E, Importance Important people/ |° ;
events/occasions Ly oL :
F. Hippies - Hell's -
Angel . 37 16 !
G, Aggression *Aggressive display, ;
- fighting 12 17 :
H, Attraction *Display for attrac-. é
tion, courtship 2 37 ;
I. Conformity *Conformist display 5 15 g
J. Narrative Situation described 69 38
K. Other Unclassifiable/ ;
98 6L

nonsense, etco

findings can be mentioned here, First, the table draws attention {c
a probable reasonfor the failure of the children to duplicate more
of the producer's pairings in their own groups of photograpghs. The

factor common to the most neglected combinations -~ swan/Hell's

.The material is rich and complex, and only the more outstandirz

*Asterisk indicates producer's category

~

Angel,-Lwre bird/Carnaby Street model and hippies/penguins - was ‘

the coupling of.a bird with a human figure. But Row A of Table IiZ
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highlights the importance for children of expianations of grouped
photos in terms of buird/animal affinities instead of categories
that relate the behavicur of birds or animals to that of human
beinge. It isz also noticeable, however, that the experimental

group pupils produced fewer bird/animal explanations tnan did

the members of the control groupe®* In effect, the programme had

libersted some of 1ts viswers from conceptual constrainte set by

their previous patterns of assoziation.

A second important terdency is illustrated by Ros J 2n the
table. This shows that one of the rost zommon responses ir the
control group (excesded only by raferences to bird/animal cate~
gories) was a terdency to explain a combination by providing some
kind of narrative account of what the photos showed. Some of
these evinced a fascinating element of private fantasy {e.g.. ‘A
man is walking through a great forest through wild swamps, and
the lyre bird is standing in a swemp in the forest!, and ‘While
the swan 13 ploughing into the water like a churn, the penguins
sit happily playing'). However, the number of such purely narra~
tive accounts fell sharply in the experimental group.** This
suggests that the prograrme had encouraged them tco thiank more often

in verms of definite corceptnal categories that could embrace the

photographs they had put together,

Third, the table shows that the experimental group pupils
relied more often on categories emphasised ia the programme to

explain whatever combinations of photogrephs they had produced,

* This difference was statistically significant at the 1%
levei - i.es it could have arisen by chance only once in
a 100 times.

*¢ The difference irn recourse to narrative explanations between
the experimental and control group pupils was statistically
significant at the ¥ level, !
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Une interesting example appears in Row B cf Table III, which
shows that the category of camouflage was cited by 47 of the
experimental group pupile compared with only one member of

the control groupe Thus, although, as Table I nad earlier
showed, giraffe/soldier pairings did not increase after exposure
to the programms, their assoclation via the concept of camouflage
dide (In fact the experimental group children were much lese
inciined to assostiate these pictures through the notion of 'Life
in the jungle',) Other examples of producer categories that were
mentioned more often oy the programme's viewers include disglay

for attracrion and display for status.*

An increased reliance on a producer's category of display,
however, did not invariably entail ite application tc that
particular pair of pictures which had veen used in the pregramms
to illustrate it. This point 1s demonatrated by the chart below,
which summarises the main relationships ihat vere found in the
experimental group betweer pupilis' photograph groupings and the
categories they had generated to explain them:

Category Photograph Groupings

Authority/law and order .« oo .o Queen - Policeman - Judge

Clothes -~ to show status ee oo Uueen - Folicemarn - Judge -
Ascot Dress

- as fashion es ee e Ascot dress - Carnaby Strest
model - Hippies - Hell's Angel

Attraction 'Y .o oe ce oe Swan - Lyre bird ~ Carnaby
Street model - liippies - Hellls
Angel

Camouflage oo ' ' oo ee Giraffe - Soldier

Aggression e oo es oo oo Bwan - Hell's Angel

Animsls/Birde es ee * oo oo oo Swan - Lyre bird - Penguins -
Giraffe

* The differsnce between experimental and control group children
in reliance on producer categories was tested for significance
by combining all asterisked references Hﬁ fble I1I., This
proved statistically significant =% the evel.
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1t can be seen that all tne producer‘s concepts are repre~
sented in the chart except conformity (which seeme to be a less
accessible notion to children than the others deait with in the
broascast)e There is real evidence here of the impazt of the

programme on the mrocess of concept formation among viewing pupilse

Nevertheleas, the chart also illustrates the diverse u&ye in
whach the post-viewing thought processes of the pupils had trans~
cended the bounds set by the programme content. For example, not
only was the figure of the Queen added to those of the policeman
and the judge to exemplify the concept of authnority; but the cone
.cept itself was also extended to take in the idea of law and order.
To the producer's examples of the concept of diSpléy for status =
the Queen and Ascot dress - the children added these of the police~
man and the judge. To the producerfs examples ot dispiay for
attraction - the lyre bird and the Carnaby Street modsl - the
chiidrer added swans, hippies and Hell's Angelss In fact the
persistent coupling by experimental and controi group children
alike of hippies with Kelil's Angels (not a producer pairing) was
richly laden with diverse meanings ~ ranging from ‘clothes for
fashion' to *love and freedom®' ('The pecple¢ in thew are free and
wvant to be free') and on to the notion of *hooligans' and ‘long-
haired trouble-hakere' wro indulge in protest and violence and
get into troutble with the police. Such alternmative categorisations

probably reflect the infiuence of some strongly entrenched stereo-

types,

But the most striking general finding to emerge from this
comparison of the producer's and the pupils' manner of organising
examples of display into categories is that while the experimental

group children revealed the influence of the programme on them in

47
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the greater frequsncy with which they had formed categories
correspornding to those of the producer, their selection of
examples to iliustrate these categories still tended to be
substantially determined by their owr. preconceptions of what
things 'went together' and of how they should be anterpreted. i
This interaction between pupil presuppositions and produser
ot jectives 18 evidently of great importances. It graphically

demonstrates how the learning process is much mors than the

R

rote acquisitior of information packaged by somsone else but

involves an assessment of the provided materiels against a

e

background defined by the child’s previous experience and

mental outlook. It aise underlines the importance of devising

RO L st o BT

tests which can strive t0 measure the manner of this interaction.

c) ‘guaiitative characteristics of pupils' cétggom

The last stage of the analysis of pupils' understanding of

the programme content involved an attempt to examine the intelle-

"ectual level of thne interpretations that the pupils had provided

of their pho%o pairings., In conducting this analysis, their

explanations were classified into so-cailed ‘descriptive! and

‘anaiytic' responces.

R R e

I A O S R A AR

The term, analytic, was defined rather stringently ae referring

to those statements which showed that the pupiLs had discerned a

meaningful underlying idea common to superficially disparate images,

The most obvious example of this was the abi;ity 16 relate the
giraffe and soldier as representing the concept of camouflage. But
instances of unusual categorisations, not suggest=d by the programme,

were equally admitted, e.g8., ‘The birds are free and so are the

bappies® (for penguins and hippiee). Descriptive types of responses,

o
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on tae other hand, consisted for the purpose of this analysis
mainly of assertions of identaty ('They are all bards') ard
narrative explanations ('You sometimes gei judges following

when someone is crowned', 'They are in the street’, etce)e

In fact the above definition of an analytic response cut
across some of the categoriea that had been used in previous
analyses. For example, the concept of law and order gualified
as an analytic grouping only when it went bsyond mere narrative
or gituational identity. Many of tne pupils' law and order
groupings contained an authority f:gure together with 8 hirppy
or a Hell's Angel. Such ar anstance was sc-.coed as descriptive

when the connectior between the images was merely situational

rather than conceptual,

The results of this analysis are presented in Table v,
Although it is clear that most of the responses in all the groups
were classified by these criteria as deseriptive in character,
there was alsd a significantly larger number of analytic responses
among the experimental group subjects (20% of all classified siate~
ments compared with only 3% in the controi group).® This suggests
that the programme had helped tc stimuiate more analytic thinking
among its viewers than would have otherwise been the case,

TABLE IV

Fregueancy of Aralyric and Descriptive Exgplanations of Pupils!
Photo Pairings

o

-

" Typeof = Experimental  Control Totals
Response _ Qrowp ~ ~ Growp
. Descriptive ' 346 | 473 819
"Anaiytie 86 3 13 99
' 432 486 918

¢ The difference wvas statistically significant at the 1% level.
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2o Differences between more and less privileged types of schools

The data presented above were further scrutinised to find out
whether school background had influenced viewers' responses to the
programme. At first the evidence seemed to péint to two distinc-
tions between the schools included in the study, One was a
tendency for children from the hore privileged schools to share the
producer's perceptions more often (regardless of their placement in
the experimental or control groups). The other was a tendency for
the privileged school children to show more signs of having been
influenced by the programme (there were greater differences between
the experimental and contrbl group pupils). Both these points are
illustrated by Tables V (dealing wiih the reproduction of producers'
examples when coﬁgining photos) and VI (dealing with reliance on

producer categories to explain their combinations).

TABLE V

Number. of Producer Pairings Reproduced by Pupils by School Backeround :

More Less T
privileged privileged
schools schools
Experimental grougp 157 71
Control group 117 65

-

TABLE VI

Frequency of Reference to Producer-based Categories of Display by
School Background

More privileged Less privileged
schools schools
Categories of Experimental | Control | Experimental | Control
explanation group group group group
Producer-based 9l 22 55 | 7
Not producer-based 14k 276 155 20k

A more detailea‘analysis of the data, however, revealed the

.:existencé,bfzbig differences between the two privileged intake

’ schools‘themseiveé; For example, the producer's Swan/Hell's

o0
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Angel pairing (to illustrate aggression) was accepted by 4O¥

of the mempers of the experimental group in one of those schools
but by no more than two individuals in the other, In fact most
of the differences by sohool environment that are summarised in
the tables stemmed from only one of the more priviieged schools.

It would clearly be unsafe to ascribe them to tha influvence of

socio-economic background as such.

This failure to produce consistent resuits within particular
types of school is not untypical of research based on samples
drawn from individual schcols. A similar result emerged from
a study described in Chapter & telow. It is as if the dimensions
according to which schools are customarily classified (social grade
of pupils, immigrant density, etc.) are secondary tec the influence
of some other as yet undisclosed dimensjon. At another point in
th.s report the importarce of classroom atmosphere as an influence
on papils' receptiorn of schools' broadcasts is stressed. It may
te that there are also factors emanating from the overall ethos of
a school whith can occasionally override the influence of those

other variables that research workers are accustomed to manipulate,

Further research, leading eventually to a more sophisticated

typology of schools, is badly needed if advances are to be made in

class-room based research into the influences that condition pupils!

responses to scnools' broadcasts. Until this is achieved, it is
likely that uncontrvlled variables will continue to produce such

equivocal results as those which frustrated the realisation of the

second main aim of the present study.
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3¢ Children's interests ard link-man preferences

a) Farts of the programme found most interesting

The viewers of the programme were agked to say whish
parts of 1t they had found most ihteresting. A wealth of descrip—
tive material was produced, giving rise to all the avtendant
problems (hatv a researcher must face when analysing children's
open~ended answers., Only one analysis has as yet been carried
out on these data. This involved an attempt to find out whather
any varticular parts of the proeramme were heing singled out more
often thar the others as of speciz) interest to the pupils. In
fact this aralysis did not disclose a consistent pattern of
response, the liked passages being faairly widely scattered over ]
the entire range of the programme's content. Although the data
are available for a more detailed.analysis, this camnot affect the
finding th;t in the case of this programme there was little cone-
sensus among viewers about the parts they designated as most
interesting.

%) Pupils' vreferenzes for & vicible link-tnan in
contrast to a voice~over technigue

Pupils were asked to indicate their prefcrences for

a link-man rather than the voice-over featured irn the programme.

They were instructed to indicate tneir opinior by ticking one of

PRTSUWIREL R

three boxes, latelled ‘'better!, 'uot so good! and 'much the same’,

2l

% respectively. The majority of pupils expressed a preference for
% the voice-over technique used in the production by indicating that

a link-pan would be ‘not so good's. However, it is possible that

these responses simply represerted an overall 'vote of confidence'
5, . &
in the skills of the production team. Certairly this result must

T S e R R L G e

be regarded as limited in its applicability to other zducational o

~-oadcasts.
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Discuasion of the results

The central findings of the'study emerg>d {rom a sorting
task, in which both viewers and non~viewsrs of the programme
were asked to group photographs whivh szemed to them to it

most suitabi. together and to give reasons for thear choicec.

‘BExposuse ta the programme brought adout a modest increase in

the number of producer pairings that were reproduced (e.g. judge/
policeman), but there was also impressive evidence of viewer per~
sistence with certain popular combinations that had not been
ass:iated i1n the programme (e.g. Heil'e Angel/hipmes). An
examination of the reasons given by the purils to explain their
groupings suggested that the programme had been more influential
at the zonceptual level. Trera was a decline deoth in reliance

on comventional an:mal/tiard paire and ir the prov:ision of purely
narrative explanations of the groupings that had veen formed.
There was also & noticeable increase in the frequency o1 reference
to categories which had been mentioned in the programme and Lo
some extent a reorganisation of phorographs to fir those categories
(e.g. giraffe/soldier becoming an instance of cemouflage rather
than 1ife in the iungle). Nevertheless, both the councepts formed,
and the selecticn of examples to illustrate them,were more wide-
ranging than the materials presented in the programme. and in
genersl the viewere tended still to be governed substantially by
their own preconceptions of what items went best together. An
explanation of these aspects of the pupila' behaviour can be tent-

atively put forward along the following lines:

It seems likely that pupils have at their disposal a limited
nuzber of alternative groupings and ways of categorising photo-

graphs according to associations that are already familiar to them.

Where the programme suggested an alternative that was already
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-

T i e e, .
e TR AN s i e e,

R R EEEEE—E————————.

R S

Gt gt om adas o Rt etm e e o




F-f

- 50 -
ev.dent to pupils, it stood a reasonable chance of influencing
tneir responses, Where it suggested an association that was
unusual or alien to the pupils, they were likely to continue

to ort for a more familiar grouping.

|
%
It appears, for example, that animal-human pairings do not
t_— offer a familiar type of association for many purils. Thus,
} only a small number of children were prepared to group hippies
| with penguins or a swan with & Helll's Angel after exposure to
| the programme., The association of hippies and Heli's Ahgels
| was already promineat in children's minds and offered a humaa
rather than a bird/human basis for the meaningful coupling of
images, Similarly, although the vrogramme helped to attune 5
some vicwers to the concept of display for atiraction, the i
possibility of pairing a swan w;th a lyre bird tended to over-

rule the producer's bird/human pairing cf a lyre bird with a
Carrnaby Street model. f

It is interesting to note, however, that the one animal/
human alternative frequently selected by pupils was that of the ;

giraffe ard a soldier in jungle uniferm. Ia this case a clear i

visual link was apparent between the two pictures and served to
provide an acceptable combinatica for the children. OCn the %
other hand, the idea that hippies dreessd alik. illustrated

the notiorn of display for conformity was by no meane immediately

self-evident: in fact the childrer's scmments showed that they

were more inclined to see them as individualists, fashion-setters
or rebels., Thus, the category of conformity was firmly established

: among only a few pupils, and the sequence on hippies was more

commonly associated by then with othor aspects of display.

Ly
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In contrast to those passages of the programme which
encountcred pupil resistance, the links between policeman,
judge and Queen represented clearly evident and available
agsociations for children, and the effect of viewing the
programme was to strengthen the connections between them.
To the extent, then, that the programme provided familiar
examples of a form of display, which could be seen by the
pupils as clearly illustrating particular purposes of display
(e.g. policeman/judge: authority; giraffe/scldier: camou-
flage) those categories were likely to be the more firmly
establisheds Where less familiar or less obvious examples
were provided (e.g. hippies/penguins: conformity), the
categoriss were likely to be little in evidence in pupils'

post-viewing organisation of the programme materials.

These results - especially when considered im cunjunction
with a further finding to the effect that few children had
adopted a strongly amalytic approach to the interﬁretation of
the programme's materials - suggest that careful preparation
and follow-up will be necessary if vrogrammee like the one
studied here are to impress their conceptualisation upon
pupils and to shake them out of more familiar and stereotyped
ways of looking at things. On the other hand, it may be
considered that allowing children more freedom to interpret
and relate sequences of such a programme in their own individ-
ual ways, and for their own purposes, offers the best possible
use of the broadcast. This ie, finally, both a producer's and

a teacher's decision.

-
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Chapter 7

STUDY II:
YORKSHIRE TELEVISION'S MEETING OUR NEEDS

The second substantial investigation of the project emerged
from certain preliminary e]fforts that had been made early in the
period of the Fellowship to pilot evalustion procedures in a
trial study undertaken with Yorkshire Television. Before any
regearch had been initiated, it had been decided to base the
year's work on the upper age range of the primary achool intake.
This had the advantage of allowing research methods suited to
secondary school pupils to be used, while at the same time
enabling an examination to be made of the kinds of modifications
that would be necessary to ersure that such procedures were
adequately understood by younger children. Yorkskire Television
then suggested that one of ite series for that age range, Meeting
Our Needs, might serve as a useful focus of enquiry, since it
seemed to members of the company to raise a number of questions
about whether the most ef:ectin techniques of production were

being adopted for. primary school vieweras.

This series was designed to form a basis for integrated
studies in history, science and geography. Its aim was to
increase children's awareness of man's ianventiveness and Bzéosreas-
ive mastery of his environment in various fields, such as Shelter,
Food, Clothing, Communication, Calculation, etc. At a first
meeting with the researcher, various protiems that might merit
investigation were suggested by the producer of the series, the
Head of the Schools' Broadcasting Department, anl the company's
Bducation Officer. It was pioviaiomlly decaded to base a study
on one of the broadcasts prepared for transmission in the Summer
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term, %he wnole of wnich was being devoiec 4o the theme of
Trangports The progrumme setected for study, the openang
oae On f£iis subject, was cﬁncetned with the eariy hastory
and development of transporiation, It 1llustrated various

. forus aad uses of simple mechaniczl means of transport,
inclnding ro:lers, whezls, toats and the travois. Fiimed
sequences Qere accompanied by a3 voice-over cormentary. As
originaliv conceived, the almvof the research was (o examine
differences 1n children'a responses tc variations inlthe
final sequences of the programme ~ accordisg tc wnether it
concluded with or without a sumnary emphasising the main
peints of the preseatation, or, as a third alterrative,

with & song written around the theme of a partvicular sequence

an the pregramme, .
The Preparation of the Study

Deciding the aims of the study

The foctus of rzsearch that was eventually decided upon
for the main study was the influence of differeut styles of
sommentary on children's responses tc the procgramme, A
nunper of copsiderations were responsible for this cnoize of
research topic¢, dut primarily it stemmed from arn inspection
of teacners' cards reporting their reactions to otner programes
in the series that had been broasdcast in the previous term.
It uas_noticed that many of them referred to aspects of pro=-
duction which seemed likely tc be inter-relateds Some teachers

considered that the programme introduced new ideas and teaching

points &t tco fast a rate for the pupils. Others said that the main
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thenes of the presentation were given insufficient emphasis,
or that the relations between these essential points and
subsidiary detail in the programmes were not made clear enough.
Another view maintained that the commentaries were spoken too

fast and that the broadcasts contained toe much 'talk'.

It was soon evident that it would be difficult to vary
any one of these features without affecting the others. For
instance, if greater emphasis was given to the main themes in
a prasentation, and to the way in which ideas in the programme
realted tc one another, then it would be necessary to reduce
the rate of presentation of new points and to omit some of the
less relevant details. One obvious way of emphasising essentials
in a broadcast would be to slow down the speed of speech in the
commentary so that a more deliberate, emphatic delivery was pro-
vided. Such a reduction in pace, and in the amount of detailed
information presented, would presumably at least give the
impression of their being less 'talk' in the programme, Because
of the difficulty of varying these different aspects of presenta-
tion independeatly of each other, and because it was thought that
their combined influence was most likely to make an impression
on children's comprehension of the broadcast, a decision was made

to study the effects of a revised programme incorporating all of

thege inter-related modifications.

There remained a need to clarify what kind of difference in
response might be expected to occur as a result of such a change
'in manner of presentation., It seemed logical to infer that a
style of presentation which set out to assist viewers in separ-
ating what was the central theme of the presentation from what
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were more particular examples of the theme (or additiomal
detail added for interest’s sake) ought to result in pupils®
attention bdeing directed to the more general rather thaa the
more peripheral aspecta of the programme content. From the
oroducer’s point of view, an understanding of the programme
cpuld be said to depend on the viewer's ability to demonstrate

such a grasp of its structure or its main linesa of argument.

It was decided, therefore, to test the hypothesis that
pupils’ understanding of the programme content would be
enhanced by a form of presentation which emphasised the more

general ideas that the programme was intended to convey.

Operationalising the aims of the study

The burden of many of the teachers' comments abbut pro-
grammes in the series appeared to be directed towards features
of their commentaries. Consequently, an examination of the
effects resulting from changes in the present style of comment-
ary seemed to offer the soundest way of testing the validity of
their arguments. It was also evident that the commeatary played
a crucial part in these productions. It was the essential means
used for presenting fagtual informationy it was responsible for
directing attention to those aapgcte of captions, films, and
studio sequences which were relevant to the main theme of a
programme; and it sought té establish the connections between
different parts of the material. The decision to concentrate
on commentary presentation also derived from practical con-
siderations, however, for it was a relatively cheap and simple
matter to re-dub a new commentary over film sequences in a
programme, whereas to re-structure an already-made production as
| a whole presented almost insurmountable difficulties.
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The next step required was to prepare a revised commentary
for the particular programme chosen for investigation, so that
comparisons could bs made between pupils’ responses to the
altered ve;eion and the original presentation. It was also
necessary to devise a questionnaire, which could help to
ascertain whether any significant differences in pupils' grasp
of the esaentials of the programme content, stemmed from their
eprsure to the two different versions. In particular, the
questionnaire would have to require pupils to discriminate
between the more essential and the more peripheral aspests of
the ;;esentation.

Finally, it was decided that it would be interesting to
try to find out whether pupils tended to discriminats between
those parts of the programme which they liked best and those
which they considered most important, and that the questiomnaire

should also be designed to explore this.

Determining the research techniques and materials to be used

Attention was initially concentfated on modifying the
commentary of the programme chosen for study. The first change
to be made involved the removal of scme factual detail, which
did not appear to contribute anything essential to the continuity
of ideas in *he broadcast. Tais provided time for the insertion
of repetitions emphasising the main themes of the presentation,

for surrounding pauses and a more teliberate pace of delivery.

Repetition was also used as a device to stress the thematic inter-

connections between one part of the programme and another. This
seemed important, as the programme was built around a number of

rather striking film sequences (e.g. how an African made a canoe,

a primitive man hunting, and the building of the pyramids and
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Stonehenge), which could readily command the interest of children,

vithout their gaining an adequate grasp of why thease examples were

significant in relation to the history of transport.

In addition, a style of wiiti.ng was adopted which aimed at
emphasising important points by incorporating attention-catching
questions and by making use of short, direct and pithy statements.

A considerable ef;ort wvas made to render the commentary as con~

. ceptually clear and uncluttered as possible, and a few key words

or concepts, whose sense might have been vagte or inconsequential

to children, were also clarified and stressed.

Once a new commentary had been created and dubbed, it was
possible to construct a sﬁitable questicwe. The form decided
on for this was a simple but potentially effective one. It waa
to list thirty atateﬁents. each apparently referring to a piece
of information which had been given in the programme. Pupils
could then be asked to select five statemeuts, whick seemed to

them to embody what were the most important points that the

programme had made.

The questio@ﬁo was compiled by first choosing 20 state-
ments from the principal sequences of the programme, in such a
wvay that, for each such sequence, there was an equal mmber of
items regarded as éentral to the main theme of the presentation
and items considsred peripheral to that theme., These latter
statements referred for the most part to details of how various
a@odes 61 transport were constructed or operateds To Lhese were
added five statements of the most general kind, which swmarised
the thematic structure of ghe presentation; and five statemeats

which were regarded a: irrelevant to the main theme, or incorrect.

~
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This crecated the following breakdown:

5 peneral statements (CG)

15 'Central!

statements
\

U)

Py

10 particular statements (C

10 peripheral statements (P)

15 'Non=Central!

statements ' .
. \5 irrelevant statements {Pir)

Examples of these statements of what the programme 'was about!

ares

'How '‘men learned to move very heavy weights on land with
primitive kinds of -transport.’ (CG)

'How the Egyptians used hundreds of men with rollers to

transport stones when they built the pyraminds.' (CP)

'How the Egyptians used palm oil to make their rollers
move more edsily.' (P)

'How the Great Pyramid was the highest building in the
world until the Eiffel Tower.‘ (Pir)

At the end of the questionnaire, a question was acded as.ing

the pupils what they had liked best in the programme,

. A sample of pupils could now be drawn from classes in the

appropriate age range and be randomly divided into two comparable

.groups, one viewing the original presentation while the other saw

| the modified version of the programme. A statistical analysis

could then be made of the extent of the differences occurring

2l et
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between the two grouns in their choice of more central ox

peripheral statementse.

Classroom procedure for the study

A particular aim of the classroom procedure planned for
the study was to remove as far as possible from childrens'
minds the idea that they were being 'tested' and to put them
in a frame of mind where they would react to the experimental
situation as spontaneously as possible. It was also necessory
to ensure that the pupils properly grasped what was required

of them in using the questionnaire, With these ubjectives in

mind the following procedure was worked out:

Before running the programme, the Education Officer (X.0.)

-

was to put the children at ease by chatting with them, and then

 to tell them that he has a new programme on tape that he wants to

show them, and that afterwards he would like to find cut what
they think about it. After the programme has been run the E.0.

was. to say:

I'm sure when you get back to school, your friends
who didn't see the programme will probably want to
mow what it was all about. HNow, I want you to
imagine that one of your friends has just asked you
what the .programme was all about. I want you to
tell him what you think were the most important
things in the programme, ’

-

In a moment what 1'm going to do is to give you some
. papers, which have a number of things which were in
the programme written down (hands out questionnaire)e.

On the papers you've got, there are thirty things
which were:in the programme. First of all I want
you to read these through, and then I want you to
put a tick next to the five things which you think
were most important in the programme. Remember,
you can only put five tickse

62
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Whea pupils are finished, the Z.0, to ass ther to indicate

that part of the programme which they likad best.

1t was decided that in order to establish sufficient

control over the viewing environment, pupils shouid pe bised

_anto the Yorksnire Television studios. Two oftices were made

avzilable, with a Sony VTR ir ¢ach, 80 that pupils could view
the programme simultancousiy, but in a siightly staggered

fashior, gavirg the E.O. sufficient time tolmove betwean the.
twc rooms, acd to give instiructions at the begiar.ng and end

of the tapes,

One of the important lessons iearnt from the previous
pilot experiment had ccncerned the strong and diverse influences
that individual teashers couid exert upon their pupilst! responses,
A re-run of that experiment had suggestved that sagrnaficant differ-
ences in response, waich wers apparentiy due to variatiors in the
form of programme presentation, were in fact almost certainly a
product of different moods created in the classes by the individual
teachers, and of the comments they had made to the children.
Consequently, it was decided that for this experiment the children
should be trought all together to the studioé, to avoid differ-
ences in prior activities tefore viewing the p&ogrammé,.and in the
time of day at which they took part in the research. It was also
agreed that, so far as possible, only the E.C. and the researche:r

should be present with the children at the time of viewing,.
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It can;be seen that much attention had beea paid to the
need to achieve a high degree of control over the experimental
sitvation. Unfortunately, not all contingencies had bteen fore=-
seen, and this control was undermined cy¥ an equipment breakdown
shortly after the Education Officer had started the VIR for the
experimental group and had lefr the room to give instructions to
the control group. The failure produced a 'broken' image on the
screen, and for a short period the experimental group pupils
were in a state of bedlams When the fault was rectified and
viewing was resured, the contrast between the seriousness of
the control group and the uninhibited reactions of the experi-
mental group was qp1te marked. The findings presented below,
therefore, cannot with any degree of certainty be ascribed to

a single cause. Tbey may have been due to the manipulation of

' the commentary, to the influence of the breakdown, or to an

interaction of both influences. Nevertheless, some attempt

to sort out the factors involved can be made, and it is worth
vointing out that the likely cunsequences for pupil learniné

of just such an incident as occurred have much interest in

their own righte In fact some of the resuits of the experiment
can be interpreted in the light of some earlier work which had
been carried out at the University of Leeds Centre for Television
Research on pupil reactions to educational broadcasfs after
atteapts had been made to induce differential moods in pupils

and in social atmospheres pr-vaient in the classroom.
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THE EXECUTION CF THE STUDY

Summggx of the eims and design of the study

Aims of the :tudy:

Subjects:

Rescarch Materials:

Control Condition:

rimental
Condition:

Method of data
collection:

To test the hypothesis that pupils!
understanding of programme content would
be enhanced by a form of presentation
(style of commentary) which emphasises
the more general and central ideas which

the programme is intended to convey.

30 upper primary school children, aged
10-11. Pupils randomly divided into

control and experimental groups.

Two versions of the first programme in

the series, Meeting Our Needs: Transport.

Version I, the originel presentation,

Version 1I, the original presentatiorn
with a modified commentary. (The
experimental condiiion was further com-
plicated by VIR failure and a comsequent

change in pupils' mood.)

Pupils to be required to select five
statements out of a list of 30, indica-
ting which ones they considered most
aptly described what the programme was

about.

Pupils alao to be required to state
vhich part of the programme they liked

best.
£




+ Method of Pupils' choice of stntements (o5 nest

Cunzlysis:
reprecentative of the programme's
meaﬁing and as indicative of the port
they liked best) to be exwsined for
the frequency with which they derived
from the following cate;oribs ol reclas-
tionship to the progréhme's thomatic
structure: Central - General and

\
 Particular; and Non-central -

\
Peripheral and Irrelevant. & compuriscn
to be made between the choices of
experimental and control groun pupils

and the statistical significance of any

differences between them %o be calculated,

The central findings of the study are swmmarised ir Tobles
VII and VIII. Table VII shows that the control group vupils

(viewers of the original programme) chose significantly more

central statements than did the experimental group members
(who had been exposed to the modified commentafy). In other
rords, the expectations expressed in the original hypothesis
were reversed. Further lizht is shed on this outccme by

Table VIII, which shows that the differences between the groups
concerned the frequency with which the most general of the.

central statements and the most irrelevant statements, respect-

ively, were chosen to express the programme's theme. For the
other types of statement (particular central ones and peripheral
but relevant ones) the frequencies of sclection by the grouys

g ' : vere virtually identical. lloticeabie is5 the relétivcly hizgh
proportion of general statements chosen by the control group

and the correspondingly low proportion chosen by the cwperi-
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L mental groupsy  and the exact reversal of this pallern in their
} selection of irrelevant statemoentis.

TABLE VII

1

Number of Central and Non-Central. Statements chosen bv Chilldren
in erch Group to mxpress ihat the Programme was iHbout

5 )
)
t—' Statements
- Central |Hon-Central { Total
’ Control }
’ . GI‘OHP 86 6l 150
- | Excperimental .
: Group - 65 .85 150
Total 151 149 300
(Maximum possible number of choices = 150, Number of pupils
in eagh group = 30)
2 88 . s ?
X = 5.808 - significant at the 5% level
) 1

TABLE VIII

Frequency with which Pupils in Control and Experimental Grouus
Selected Alternative Kinds of Statements

Statements Control Group Expérimental Group Total |

(original (modifiec ;

commentary) commentary) !

Central/general hé 25 74 %
; Central/particular - ho ko 2o § :
. Peripheral/relevant Ly 45 89 |
: Peripheral/irrele- 20 40 &

- vant ;
% fotal 150 150 300 1

(Maztimum possible number of choices = 150, Numbzr of pupils
in each groun = 30)
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An examination of responses to the question acking which
part of the programme pupils liked best indicated a high
degiee of similarity in the answers ol the two groups. DBus
whereas, in the case of the experimental group, there was a
fairly close correspondence between liking a scguence of the
programme and endorsing a statement derived from it as express-~
ing what the programme was about, the control group wupils,
on the other hand, more frequently distinguiched between
their liking of a sequence and their judgements about its

centrality.to the liieme of the programme., The imyp.ications

of these findings are considered further below.

Discussion of the results )

»

An important clue to an understanding of these findings
stemmed from an anelysis of the particular items that at one
and the same time were a) most heavily endorsed by the

experimental group as pertinent to the programme's theme and

. b) belonged to the sequences that were particulafly enjoyed

by both groups. These included such statements as:
How an African can hollow out a canoe from the trunk
of a tree with a stonc axee.

How schoolboys showed how the Ancieut Britons were
able to move huge stones to build Stonehenge.

How stone-age men made weapons out of bones.

Hew transport advanced when man discovered the wheel.

In fact these itenms came from those film seonences in the

programme which had proved in the earlier trial study Lo ue
the most couwpelling and enjoyable for pupils and wiich alunost
certainly included the visval. uaterial that was most striking

and menorable for them,
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Cne possible explanation of the outcome of this study,
then, is that it reflected certain consequences of the revised
and more deliberately paced commentary which the experimental
group pupils nad received. Giving them as it were, an extra
'breathing space', this may have enabled them to devote more
of their attention to the visuals, their interest even being
heightened by a style of commentary that tried to 'point up!
the significance of the pistorial illustrations. Thus, these
children may have been encouraged to regard the visuals they
liked as also relevant to the programme's central message. In
other words, the revised commentary could have acted on them

in unanticipated ways.

Such a factor, if it was involved, may have been reinforced,
secondly, by the unintended variable at work in the study as it
was implemented - that of a mechnical breakdown which visibly
altered the climate in which the programme was received by the
experimental group children. It may be useful at this point
to digress and mention that previous research undertaken at
Lee&s had already suggested that children's mood could be an
influential variable in determining some of their responses,
even overriding at times certain features of production expected
to be important. For example, in one study of a documentary
programme, mood was deliberately manipulated ir advance. The
members of one group were given to understand that they would
see an educational programme and be tested on it afterwards,
while those in a second group were invited to watch 'a few
films' in a more lighthearted epirit, the documentary being
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preceded by two Tom and Jerry cartoons. Both groups cumnletad

identical questiornaires after having seen the docuinciiury

e

The results showed that when the children were asked to desciil:c
what sort of programme the documentary was, more 'educational!
responses were given by those in the first group (e.s. 'Tt told
you about + « ') while more 'personaliséd' ones tended Lo cone
from the second group (e.g. answers beginning,'It made me think
that o o o)e Although in this particular case there was no
difference between the groups in iaformation gained from the
commentarf'(based on a lmowledge test), onc can well iwugine

how in response to other programmeo differences of mcod coulu'
result in the paying of d?fferential attention to diffcrent

aspects of a production, . | ;E

From this point of view; it seems a reasonable gucss that
when the exgérimental group pupils were freed by the wechanicz
failure from the -constraints and awe of coming to a televisicn
studio under research conditions, they responded simply by
enjoying those parts of the programme they found most zttractive,

_rejecting any more serious approach to-the experience. Tkis

explanation implies that, in contrast to the cxperimental group,
the members of the control group had concentrated carefully on
the main theme of the programme and had taken serlously the %

{ task of stating what the most important 1deds in it. haa been,

: - ‘ distinguishing these from the features they had particularly
enjoyed. The experimental group, on the other hand, had ccn~-
centrated on those aspects of the programme of most obvious

fascination to a child audience, also reflecting this in their

% pattern of selections from the items intended to express what :

the progrzmme was ahout.

ERI
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All this is consistent with the possible role of yet a
third factor. The qualities of the original commentary may
well have been responsible for the more ’correct' performance
of the control group. That commentary had been composed in a
style derived from adult documentary.broadcasts and macde few
concessions to the school audience. Bul it is possible that
children of this age respond positively to such adult-type
commentaries. For example, the complexities irn the language
of the commentary may have stimulated them to strive for an
understanding of what the programme was aboui, and that effort
could in itself have led them towards a better appreciation
of its central themes. If so, the more adult commentary
might bave enhanced rather than distracted from their close
interest in and comprehension of the presentation. Some
support for this iéterpretation can be gleaned from a further
consideration of Table VII and VIII. The facts a) that S57%
of the control group item-selections referred to 'central’
statements and b) that only 13% of them mentioned 'irrelevant'
ones, suggest that they were certainly not unduly confused by
the original ccmmentary. To this extent the results doc seem
to lend some justification to the producer's original choice

of commentary style.

The most likely explanation is that all three factors
touched on above ~ heightened attention to the visuals in the
modified version, the experimental group's more frivolous
approach to the whole exercise, and the effectiveness of the
original commentary ~ were to some degres involved in the
pattern of results that emerged from this experiment. But it
is very much to be hoped that a replication of the study can

L
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be undertaken after further discussions with those who were
involved in ite execution. Such a replication could be of
some considerable importance, since the implications of the
findings reported here transcend the particular progranmev
that was examined and touch on some issues that are quite
fundamental to an effective usage of educational broadcasts

in the c¢lassroonm,.
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Chapter 8

¥

STUDY IIXs

GRANADA TELEVISION'C CUR NEIGHBCURS

The two studies outlined in the foregoing pages were
concerned chiefly with the ccgnitive dimeasions of children's
responses fo schools' programmes; +ihke project's third major
investigation marked a new doparturs by venturing into the
realm of attitude change as w2ll. Undertaken in collavoration
with Granada Television, it was based oz the company's Qur
Neighbours series, which is intended to intrecauce 10-13
year-old children to questions cf race reiations by acquainting
them with the cultures of foreign peoplss vhe have settled in
Britain. The particular prograrme in the series that was

singled out for research was Ow Neighhours from Pakistane

The Preparation of the Study

Deciding the aims of the study

The choice of series and programite for the study emerged
from discussions held over a pariod of saveral months between
the researcher and tha Education Officer of the Schools!
Broadcasting Department of Granada Television. It offered a
topic for investigation that was of direct concern to the
Department, so-little being lowa about the effects of broad~
casts intended to influence Englich childrea's perceptions
of members of other racial groups. The gozl of the Our
Neighbours series has been described by the company as one of
encouraging ‘appreciation and telerance of people of different

creeds and races, now living in Britain, through an understand-

ing of their background and way of 1ifc', Tbe progremme notes
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add, 'What is common 1¢ us all will be siressed: what is

unique will be explaineds' 1n further diszussions with
merbers of the Department, however, in wnich juestions for
research were coosidersd, it was recognised by all con~
cerned that there was no guarantee that the series would
achieve its object of fostering favourable appreciations

of other racial groups among white pupilsy in fact the
possibilaity was entertained that the seriecs might equally
well reinforce exasting prejudices or even stimulate new

ores (by creating an awareness of racial differences not
rreviously noticed)s The study's general aims were thus
virtuaily pre~formulated: to ascertain whether or not
exposure to a programme in the Our Neighbours series promotes
among its viawers a more informed understanding and syampathetic
appreciation of the ethnic group it describes. This would
involve, it was supposed, on the one hand, a greater recoge
nition of similarities between themselves and the group
depicted, and on the other hand, a greater readiness to regard
as acceptable those respects in which the group was perceived

nevertheless to be different.

The specific programme, Our Neighbours from Pakistan,

was selected for investigation partly because it referred to

an immigrant group which was clearly an object of prejudice

vo Some sactions of thecoxmunity, The broadcast sets out to

let children see what life is like in Pakistan and then to

stow them how one Pakistani family has settled down in Britain.
One noteworthy feature is the fact thaet the presenter herself
is a Pokistani (as are all the other speakers in the programme).
Another is its strong emphasi; on Islamic religious and cult-
ural customs and how they mould the everyéqyupghavionr of

ey
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Pakistani peopie. Some aspects of Pakistani life which are
dealt with in the programme includé: the making of chapatis,
the frequency of prayer, eating habits (with some stress on
the practise of eating with one's hzands vhich are invariably
washed before meals), the closeness of extended family ties, : ,
the strict upbringing of children, fashions of dress, leisure=~ |
time relaxations, the importance of »eligion and the diffi-
culties for Pakistanis resident in England of learning a

new language and making cther adjustments to British ways.

It was appreciated thai the study could not aim to chart any

of the longer-term developmerts ian pupils'! attitudes to
Pakistanis that might result from exposure to the programme.
From the standpoints both of research feasibility and of the
company's practical concerns, it seemed important tc study the
more immediate reactions provcked by the programmes, for it was
those that teachers, receiving the Sroadcaat, would have to
contend with and strive to use creatively in the classroom
afterwards. The intenticn, then, was to discern the immediate
post-broadcast state of mind in which the programne left pupils,
and to discovar how far their understanding of Pakistani ways
and their opinions about them differed from their pre~broadcast

outliook,.

Operatioralising the aims of the study .

? Ae will become apparent from a consultation of the text , E

below, the decision to base research on Qur Neighbours from

: Pakistan entailed exploration of a quite intricate field of
responses., So far as possible, the gquestiomnaire that was

eventually drawn up sought to do justice to its complexity.
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One area of investigation concerned the pubils‘
reactions to the presentation as a whole - whether it
impresged them favourably and perhaps pre-disposed them

to accept its message, To put those reactions in perspective,

however, it was thought useful to explore some of their atti-
tudes to t.levision as a medium as well ~ whether they were
inclined to regard it in general as an authoritative and

eredible source from which to learn.

A sccond line of enquiry started from the pupils!
levels of prior knowledge about Pakistan and Pakistanis,
from vhich could subsequently be gauged the amout of factual
infornation vhich they had acquired from the programme. Tuinm

right provide the basis for a more informed understanding of

O — —————— -

the cusioms and beliefs that Pakistani people adhered to.

>

But it was agreed, thirdly, that the most significant A
reactions to the presentation would consist of children's

cpiniens aboul and attitudes towards Pakistanis themselves,

bl o R S—

Such reactions might include their evaluations of Fakistanis

in terus of their conformity to the childrente standarde of

- o

what counted as proper behaviour in certain spheres, the

extent te vwhich they thought that Pakistanis should conform

Tall
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to Englisch hebits and customs, and how they felt about

mixing with Pakistanis,.

The ajms of the study called for a before-and-after
design, ord it remained to decide how a sample of children '
gshould be chosen. Previous research undertaken at the ’
University of Ieicester Centre for Mass Communication Research I

by Paul Hartmann and Charle iuvsband had suggested that the

"‘-b -—
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( density of the immigrant population within their arcas of
residence was a crucisl factor in influencing the racial
attitudes of English school=children. In their words:

e o o among white working-class secondary

school-children, at least, prejudice towards

coloured pecple is more common in aress of

high immigration than in areas of low immi-

gration, and ir schools with appreciable

numbers of immigrant children than in schools

with few or none. The data cghow that immi-

gratinn into an area is more strongly related

to prejudice than is perscnal contact in school.®
Consequently, it was decided to base the study on two
samples of children, drawn respsctively from schools located

in areas of high and low immigrant density, and to compare

their reactions to the programme,

Determining the research techniques and materials tc be used

It was decided to collect evidence from the sample

members by means of a questionnaire composed entirely

of forced-choice items. The children would be given a set

- of printed statements and asked to react to cach one by
placing a tick againet one position on the following five-point .
scale: strongly agree; agree: don'i know: disagrees
strongly disagree. This would facilitate a seusitive measure-
ment of changes in knowledge and opinions following exposure
to the programme, althcugh somz producers feared that the scale
might prove too aifficult and confusing for the children. They
eventually accepted this technique on thz understanding tkhat

it wvould be carefully =xplained and illustrated to the pupils

before they completed the questioanaire. In the event there
was no evidence that they had experienced any serious

|
e ‘
difficulty in responding to the scalesa. ; |

Paul Hartmann and Chan:es Husband. Tha Mass Media and Racial
ConﬂiCt'. Race, Vol. }\IIQ No. 3’ YA TS
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The questionnaire included statements of three different
kinds, which were interspersed, however, to tounteract
possibilities of response set {(a tendency to fall into tne
aabit of answering questions according to one pattern only).
The first set of 712 statements, which were expected to elicit
pupils’ vméws agout fhe nature of televisinrm &s a =redible,
a.thor iy and information-conveying medium, differed in
their pre~ and post- viewing versionse The former referred
to television as a medium in general, while the lstter referred
specifically to the programme about Pakistanis as suzihe. Most
of these statements were so worded that the pre- ard post-
vers:ons referred to sirilar attributes. For exampie, & pre-
viewing statament to the effect that, 'You ear see what people
are really like from TV', was changed for the post-viewing |
situation to, 'You could see what Pakistanis are realiy like

fruom the prcgrammet,

The sercond and third sets of statements were identical :
in their pre~ and post- viewing versions. The second set
consisted of 14 statements, eﬁch of which refarred toc some
piece of information that‘had been presented in the programme.
Some of tﬁese items were correctly stated ~ e.ge Most
Pakistanis are Muslims who follow ths prophet Mohammed' -
while others were put in an incorrect form ~ eege ‘Faii-

stanis are wot very reiigious people',

The third set of 16 statements elicited a degree of agree~
ment with various =svaluz:ions ol Pakistaniaz, often couched

in the form of comparisons with Englasimen or English customs,

pay
7D
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Some, for example, were stiraigatforwardly comparative -
e.g.'Pakistanis are usually as cleam as English peopla’,
Others enquired whether Pakistanis should conform to
English customs -~ e.gs 'Pakistanis ehould dress the came

as English people'. Yet others referred to various aspects
of relations betweer the races - for example, whether
Pakistanis ‘are ordinary people like us', whether English
pecple tend to treat Pakistanis 'unfairly', and whether

mixing between Pakistanis and English people was a good idea.

The samples of viewers were drawn from four Manchester
schools - two of which were located in areas of high immigrant
population and two in areas with few immigrants. In order to

hold the influence of social class constant, all the achools

!
i
|
]
came from predominantly working-class areas of the city. The
individual schools themselves were selected according to I
these criteria by an official in the Manchester Education '
Authority who is in charge of special work with immigrant }
children. It was then agreed with the Heads of the schools '
concerned that at a certain time & number of pupils would be

asked to complete the pre~viewing version of the questionnaire;

and one week later the same children would be shown Our

Neighbours from Pakistan and given the post-viewing question-

raire to f£ill in. Before its use in the four schools, however,

the pre~ version of the gquestionnaire was piloted in a Bradford

school, where the pupils were invited not orly to complete the

form but also o discuss the statements included in it with

the researcher. Some of the items were modified as a result

of this triul.
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Determining the classroon wrocedure

The Granada Bducation Officer, who wos based in
Manchester, agreed to overseo the classcroom running
of the study. She was to be assisted by someonc from
the school concerned - either o Head or an indivicdual
teacher - who was to be instructed not {o comment on
the questionnaire items or to influence the children

in any waye.

The procedure for introducing the Education Officer
to the children was iutended to unable her to appeur co
. far as possible incognito. The aim was {0 avoid an
association of hker in the children's minds either>W1ch
television or with immigration (which might have
influenced their respouses) and to, encourage them instcad
to regard her as a disinterested intervicwer. The text

of her introductory remarks was as follows:

I have been going around different schools
in Manchester finding out what children
think about some matters which are very
important for people living in England

- today.

1 want to find out what each of you per-
sonally thinks about these things. ihat
you say is going to be quite private - it's
nothing to do with school. I want you to
try and be as honest as you can and to tell
me what you really think.
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The questionz I'm roing to ask you in
this school are mairly about two things
- vhat you think about television, and
what you feel about Pakistani people
living in England.

Now I want you to ouen your books to

the first page. Vlat is wriltten {lere

is a nunmber of sentences. They are all
about things which other people have said.
I want to find out if you agree with them
or not.

Now look at the first sentence. It says,
'Pakistanis are not as hcrd-working as
English people'. Underncath it says
stronzly. agree, agree, not sure, diagree,
strongly disagree. I want you to put a
tick under just onc of these things., If I
strongly agreed with that one, I would tick
it, like this « « « (¥Write on blackboard,
Elaborate until it is clear that nuplls

" fully under,tand) .

When she returned to the schools the second time, the

Bducation Officer spoke to the pupils along the following

lines:

Last week I came to see you, to ask you some
questions about matters which are important for
people living in England now. Do you remember
that some of the questions were aboul Pakistani
families in England, and some were about televi-
sion?

Today "I'm going to show you a television programme
about Pakistaris, and when i.s over, I'm going to
ask you some guestions again to see how you feel
about things.

i
>
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\  When f1iu io over, a~d books handed out

Now turn over the pages. 1'm going %0 read ou:
the sentenzes Like las? runc, a2 by ore, and
remexter, 2ath time you have o put a tiek
undernvatn tn say what ycu think about that
nuestion.

The Exsacution cf{ the Study

summiry of the aims and design >f the study

Ains of

the St‘!gﬂ.

Subjects:

To ivvestigate -(2) vupils attitudes towards

TV as a medivw from which to learn, and whetnew
their reactions to the presentation of tur
Ne:ghooure from Pakistan wers favourable or uo-
favouraﬁleg (b) the extent to which pupils gained
factual knowledge from the programme: (c) the
extent to whicn pupilis’ prior opinions acout
Pakistanis were subject to change in & favourabie
or unfavourable direction after viewing the pro-
gramme; and (d) to compare the responses of
pupils from high and low density immigrant areas

in these respects.

106 pupils, aged 10=-17 years, crawp from four
schocls in the Manchester area, two irom a highe
immigrant-density area, and two fror a low-deasity

area as follows:

High Density * (H,) 19

High Density 2 (H,) = 27
2

|
®

low Density 4 (L1)
@ ;
low Densisty 2 (LZ) = 28 J !
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Method of Administration of a questlionraire. reguiring
data
svllection’  the regastration of agreament or disagreement

" S e e——

with & number of statements on & five-point

scale,

Methods cf Comparison of strengti of agreementr/disagrie~
data
anulysLis: ment by pupils on items vefore and after

viewlng the programme. Compariscon of strengtn

of agreement/disapreemen: on izems tetween

e

—

pupiis fror schools located 1ir areas of hign. ~

and how immigrant density.

Results of the study*

The inwastigation produced a wealth of evidence about
the reactions of ¢hildren to races relatione themes. Oniy
the main findings wiil be presentad here, but the data would
lend themselves to a irors detailed anaiysis - pariicularly
of inter-reiationships betweer some of ithe key variables

represented in the study.

[ ]

The results sei out heiow are presented without ressourse to
chiesquared teste of the statistical significance of Jiffer-
ences between pupilis® respoases %o various guesrione before
and after viewinge HMuch of the discuseion turns orn changes
of response to a large nupher of quife specifi- items, for
which a cervain statistical model of anaiysie had originally
been envisagedes This would have invcived an intercor-elation
of question answers, and a grouping of the responses by ¢luster
analysi&, in ordur to reveal the main dimensions cf opinion
along which the pupils were reacting to what they had seen.
Although some of the work required for such aa anglysis was
carried out, 1t could not be sompleted in time for inciusion
in the present report., With the exeephion, then, of an
analysis of variance (see Tacie XII beiow), which ained to
trace the interaction between nrogramme influen:ea and differ-
ent ecnoole in the acquisition of informaticn from viewing
Our Neightours fror Pacistan, th~ liscussion is based upon a
deteiled gquaiitative analysise.
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e Opanions about television and about the programme,
Our Neighbours from Pakistan

The children's general impressions of television as a
medium of commurication are summarised in Table IX. The
positively and negatively worded questionnaire items, have
been distinguished sn the table so 23 to facalitate its
interpreiation, and the individual statements are presented
in an order that corresponds to the degree of agreement that
was registered with cach one. The table refers to all the
puplls wno took part in the study, for there was no evidence
to show that density of immigration in the pupils' area of
residence had influenced any of thece reactions to television

as suche

The table suggests that although the pupils may divide
fairly evenly over some attributes of television, by and
large the majority of children give it their confidence.
They were apparently most impressed with the information-
conveying power of television. Thus, 62% agreed that they
could learn how other people felt about things from wvatching
TV (the largest percentage to agree with any positively
worded statemeat), vhile 70% denied that 'TV can't tell you i
anything you didn't know hefore' (ihe largest percentage \-/’\—\\\\”;-\
rejecting any negatively ﬁorded‘stafement). Othesr responses,
however, signified a more sceptical spirit, 7595 agreeing that
'You can't always believe what th;y tell you on V', 5%
stating that they would not change their minds because of
things seen on TV, and 4&% denying that, 'You can see what

people are really like grom TV, On.the other hand, tele-

vision producers were credited with having good intentions,

oo
T
E_"J




Ran b ool

v
4

?

- 82 -

55% agreeing that the medium usualiy tries to be 'fair to people!
and 52% agreeing that you could trust TV 'when 1t shows you ordin~-
ary people telling you akout themselves', J

TABLE IX

Opizions apbout Television as & Medium (vre)

oo wnees -, - e iy e ma e L L T P N . S .
Pogitively worded statements Agree Dorn't Disagree
: Know
% % %
. 1 often learn how other people feel . :
_about things from watcning TV, 8 23 15 = 100% o]
- 1 often hear people or TV taying exactly ‘
~what 1 think about things. 37 1?7 26
. TV programmes are usually fair to people. 55 24 22
i TV tries to make up your mind for you .
. about things. : 52 1% = 32 1
You can trust TV when it shows you I
ordinary people relling you about themselves. 52 6 , 3
TV can show you the rignt way to treat other ; i
people, . by 23 : 28 _
You can see what people are really like _ '
. from TV, 39 15 . LE
Nezativelv worded statements
You can't aiwayc believe whai they tell : s
you on TV, 75 1" 1h ¢
I would not charge my views because of -
-anything I had seer on IV, - 53 29 ., 1€
TV programmes don't try to improve things ) ;
in the world. ¢ ho 23 . 38
The people in ™ programmes don't siways i : ,
¥now what they are talking apout. 39 2 - 39 i

TV can't tel. vyou anything you didn't - :
lmow before. 20 0 . 7
4

= es temie et et L s abie cmes mme b tm e e e b e Lo 0 e
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If anything, the pupils in the study felt even more favour~

ably disposed towards Our Neighbours from Pakistan as a programme

than towards television as a medium. Their reactions to a rumber
of specific statements about che programme are presented in Table X.
These suggest that the children were particularly impressed with the
broadcast's credibility. Seventy four per cent professed trust in
th. programme for 1ts use of ordinary peopia to show what Pakistani
iife was like. Fifty nine per cent denied that iis aim was merely
manipulative -~ 'just trying to make me change my mind ab&ut Pakistanis’.
Sixty faive per cent vouched for the truth of what was 'said in the
programme', The pupils felt almost as positively about certain
other features of the broadcast. At one and the samz time they : |
thought that it had faithfully depicted English reactions to Paki-
stanis (84%) and was trying to be fair tc the Pakistanis themselves
(61%%). The children also seemed to find the programme informative,
66% agreeing that it had helped them *to understard how Pakistanis
feel about things'. And 65% agreed that it had made them think thaf
‘Pakistanis shculd be treated the same as English people's All this
suggests that many childreﬁ are likely to regard as acceptable the
efforts of schools! broadsast producers to use television to promote
more enlightened race relations. Of course this is not to say any-
thing at this stage about the actual effects of such use, and in
this connection it is interesting to note the hint in Table X of the
existcnie of reservations in the minds of some viewers about the
likely impact of the programme they had ceen on relations detween
Pakistanis and . .glish people. bnly 3&% disagreed with the nega-
tively worded proposition tha:, 'This sort of programme won't help

; : people of different races to get on better with each other?, while

¥ as many as 44% said that they did not know,
Q. - EY
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TABLE X

Opinions about ‘Our Neighbours from

Paxistan! as a Programme {(post)

Positively worded statements

o/

”
You could trust what the programme said
because you :+ ordinary Pakistanis
telling you about themselves. 74
The programmwe has helped me to under-
etand how Pakistanis feel about things. 66
The programme made me think that Paki-
stanis should te treated the same as
English people. €5
The programme was trying to be fair to -
the Pakistanis, 61
You could see what Pakistenis are really
iike from the programme 58
The programme was just trying to make
me change my mind about Paldstanis, 2C
Negatively worded statemeats
The programme has not changed my views
abcut what Pakistanis are really like, 34
This sort of prograsme won't help
peorle of different races to get on
better with each other, 20
The people in the programme didn't -
always know what they were talking
about, 17
I don't beldeve everything they said
in the programme was true, 10
" The programse didn't tell me anything
I didn't know before, 10
The programme didn't show you how
English pesople feel about Pakistanis, 9
N = 106

Know

%

19

27

. 26

22

N

'Agree Don't ‘Disagree

%

8 = 10%

18

29

- 51

65

(4
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2. Knowledge gain

Our Neighbours from Pakistan was not only well-recei~ad by

the children; it was also highly effective an conveying informa-
tion to them about Pakistani customs and waye of life. Never-
theless, there wer2 inter-~schooli differenzes in the extent of
such knowledge-gaiun, the pupils from one of the hiagh-density
schools having been out of step with the childrer from the other
three schools. Ia presenting the results in Table X1, therefore,

this particular distinction between the schocls has been pre-

served,

i s s
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TABLE X

Percentages of Correct Responses to Information Items
vefore and after seeivg Our No:ghoours from Faxistan

o " Three Sci00ls ' One High Density'
Combined (N = 37) Senool (N = 19)

Before After Before After 4
% %
1e There aran’t any modern
cities with factories and
. offices in Pakistan. 26 ™ 1€ 58
2+ Pakistanis don't bring up
their children very strictlye. 28 70 16 32
3. Most Fakistanis come from
sountry villages. 31 7?7 69 69
. 4o Pakistani families don't
allow giris and boys *oc go out .
together. 2 o 3 89 [
" 5, The pecple in Pakistan are ‘ l
_mostly farmers and fishermen. 30 75 37 58 ; '
6. Pakistanis cover their arms ‘ |
-and legs because of the climate :
" in England. Lo 51 - 47 : :
7, Pakistanis are not very reli- ' ;
pious people. 47 7?7 47 58 ’
'8, Most Pakistanis are Muslims . ’ ;
"who follow the prohet Mahommed. 25 76 7% 63 ;
9« Pakistanis must eat special
i meat because of their religione 30 89 95 95
i 10.Fakistani boys and girle
-always agree with what their
_parents think. 25 2" 1 11
- 11.Pakistani children in England
+have to learn to speak three
; languages. 21 24 16 53
; "12.Pakistanis eat chapatis made 9
: - from flour and water. 25 92 74 100 ;
. 13.Pakistanis don't think edu~ .
‘ - cation is very important. 28 78 ; 16 LY :
4 "14,The word Muslim means a
person who disobeys God. 20 73 S 68

< L P Dl TRE T PR S e Y T
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The tutle demonstrates how numerous and substasntiai the gsins

in factual information after seeing the programme were. For example,

there were large increases in all the schools in the numbers of

childrer giving correct responses to items about urban life in

Pukistan, the country's occupational structure, parental discipline,
the language problems experienced by Pakistani children in this

counitry, and Pakistani attitudes to education.

The tatle also highlights two sorts of differences between the
schools. First, the pupils from the one school that is dealt with
Beparately in the table showed an initially higher level of correct
information about Pakistanis at %She time of the pre-viewing test.
They were more knowledgeabls, for example, about various features
of Pakistani meal-time habits and religioua customs. But second,
some of ‘he knowledge gains recorded by the pupils in that schocl
vere less substantial than those which ware registered in all the

other achools combined,.

Notes about the sshoole supplied by the Gfanada Education
.Officer helped to clarify som¢ of the likely sources of thece differ-
ences. It transpired that H1 was the only school ir the eample with

a large enrolment of immigrants in ite classes (as distinct from
simply being located in an area of high immigrant settlemert). In
fact 70 of its 170 pupils were immigrants, of whom as many as 48 had
come from Pakistani homes. In the other school in a high immigrant
area there were only 17 immigrant children out of a total enrolment

of 213 pupils. Moreover, schcol 31 wvas the only one in which deli-

: berate instruction adbout the Pakistani way of life had heen provided
| § in assemblies ¢cn the subject. There was aiso a Pakistani teacher on
5? ' the staff who was responsible for special English classes. All thic

suggests that in this investigation, ir cuntrast to the Leicester

o1
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study mentioned above, contact with Pakistani culture inside the
school had played a more important part in discriminating pupil

responses than had a merely residential immigrant presence.

The teaching given on Pakistani culture in school u1,
together with the greater amount ¢f contact between English children
and their immigrant peers, is probably sufficient to explain the
higher level of initial knowledge found among the pupils in this
schools It is also possible that the incidence of higher ia-school
contact helps %0 account for this school's lagging knowledge gain.
Inspection of the individual statements involved suggests that the
ones oa which after viewing the 31 pupils were giving fewer correct
ansvers in comparison with the children in the other tiree achools
were :chose to which they could have been responding in light of
their experience with immigrant peers rather than in the light of
information provided in the programme. Examplea of such items are:

'Pakistanis don't bring up their children very strictly.!

"Pakistanis are not very religious people.'

'Pakistanis cdon't think education is very important.'

Finally, the statistical significance of each of the main
patterns in the findings that has been singled out for comment
above was confirwed by the results of an analysis of variance which
are presented in Table XII. Row B shows that the amount of overall
kiowladge gain would have been achieved by chance on only one
occasion out of a hundrede Row C shows that school 81'5 initially
superior level of information would have occurred by chance on only
one occasion out of 20. And row D shows that the pactern of post~
viewing change in knowledge level was significantly different among
the 81 pupils from that recorded by the other chiidren (it

would have happened by chance on only one occesion out of a hundred).

.
- 92
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TABLE XIX

Anulysia of Variance in Correct Responses to Information
Items cefore and after sceing the Prograrme

Degrees Sum Variance Variance Sig.
of of Lo level
freedom Squarea
A, Between items 13 1802427 138,64 0323 -
B, Betweer pre and
post 1 15798.20  15798.20 36.83 P 01
C. Between schools 1 2038.40 3840 be752 P05
‘D, Interaction B x 1 10325.28  10325.28 24.97  P«<301
Residual 39 16729421 ho8.95 - -

Total 55 46693,36 - - -

Wor i i ae e w s e - - “ a e eem s ¥t a e it e

3¢ Attitude change

It was in its examination of attitude change that this study
yielded the most complex and irteresting findings of all. To
 understand -« the pupils® views developed after seeing Our

Neighbours from Pukistan, the evidence must be considered iu stages,

corresponding to three fairly distinct types of opinion and attitude
itexs on the questiounaires These required, first, an assesamunt of
Pakistanis in terms of certain valued character traits that were not
directly dealt with in the programme but which might havs besen
influenced by it; second, an evaluation of Pakistanis in terms of
characteristics that were specifically covered in the progra: ame:

and third, expressions of opinion about race relations as such -

that is, about relations between Pakistanis and English people,

The crildren's responses,before and after viewing,to the first

set of statements, those which compared Pakistanis with English

people for their honesty, friendliness, intelligence and diligence,
are preseanted in Table XIII, Since the opinions of the H1 children

sV O S
C ’ S TR e B ey e
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again differed appreciably from those of other pupils, they
appear separately in the Table. The results tend to suggest

that programmee like Our Neighbours from Pakists-. may promote

more favourable images of the peoples they describe, at least
amons those .;:. ~ho attend schools which receive only small
numbers of immixrant children. The pupils from the combined
schools recorded increases in favourable evaluations, ranging

in magnitude from 9% to 19%, on three of the fowr items con=
cerned (for honesty, {riendliness and being hard-woriing)., In
school H1, however, the children's initial i;pressions of
Pakistinis were more favourable than those found ir the ecombined
schools; but a2fter seeing the programme the proportions of
favourable evaluations fell on three of the items by between 10%
and 15%. It is not that these children hud become more unfavour-
ably disposed towards Pakistanis, however; instead they showed
more uncertainty of judgement after seeing the programme, the
dor't know responses having increased by about 20% on each item.
It was as if for them the programme had precipitated certain
possibly underlying doubts without inculcating any distinetly

negative impressicns,




P

-] -

PALLL XIIT

Respoauses of pnpils to statements evaluatine characteristics of
o kistanis, pre and post viewing

f
*These statements were worded originally in a neg :ive form in
the questionnaire, but in order to facilitate inier retation
of the table, they are treated here as positive in recording
the direction of pupils' responses.

Table XIV presents the pupils' reactions to a second set of
statements, which were intended to gauge the influence of seguences

in the programme that had dealt with certzin specific aspects of

Pakistani behaviour and customs. These items involved cqmjgrisons
P
nf Pakistanis and English people in terms of cleanliness, manner of

dress and eating hanits; how far Pakistanis should conform in
these respects to English ways; and to what extent PakiS%&nié

seemed overall to be 'like' or different from ordinary Engiish N

people. The responses to these items provided detaileé‘and

revealing insights into the ways in which the children had inter- ..

preted the programme content in the light of their owﬁifrior

expectations and standards. .
o

R ooy

—
Three Schools One High Density
_ Combined (N = 87) School (N = 19)
Statement Av~c> Don't Disagree |Agree Don't Disagree
Know Know
% % % % % %
Pakistanis :re as pre ks 26 29 68 21 1
honest as Inglish post 55 36 9 58 Lo 0
people
Pakistanis are as pre . 55 31 14 79 5 16
friendly as Eng- post 74 15 12 63 27 6
lish people
&
Pakistanis are
usudlly as clever pre ko 15 ks LY 26 26
as English post Lo 29 31 32 47 21
people : :
*Pakistanis are
as hardworking pre 53 18 29 32 L2 26
as English post - 62 22 16 b2 26 32
people

e e e e
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Aruitoxt provided by Eic:

Statement

Pokicionia are
usually oy
clean as wnglish
reople

Pokistoais cat
preperly like
mnazlish people

Pakistanis are
as well-dressed

a5 Lnglish

Pakictanis in
Ingland should

eat the sane
way as Ln>lish
people
Palistanis B
should dress ¢
the sume as
English peonle
-~
It's vetLor if
Pakistanis *n
miplond vlep
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The most striking Lindings ceem to have arizop from o
scquenze in the programme, in wilich the nembers of o Pakistond
family are shown at a table havins a meal, They are ceen catir::
traditional food with their fingers as 1o their cuctom. At the
beginnirg of the sequence, the father of the family is shown
carcfully washing his hands, and the religious significance of
this practice is explained. One impressive cipgn of Lhe impact
of this sequence cuerged from responses to the st tement, 'Pul-i-
stanis are usually as clean as English people'. Tuking all the
children in the study (without regard to the schools they attended),

opinion on this point before vicwing was evenly divided, 47 laving

agreed with the statement, 42 having disagreced and 17 been unsvre

‘out of a total of 106 respordents. But after seceing the programae

79 pupils (or nearly three quarters of the sample) had accepted the
statement. It can be seen from the table, however, that this devel-~
opment was'almost entirely éoncentrated anong the pupils attending
schools that had few immigrant .children. The respondents from
school H, were alrcady aware of the characteristic Pakistani

1

concern for cleanliness.

However, the same scquence in the programme is responsitle
for yet another, equally important, finding, which runs in a.
counter dircction. In response to the statement, 'Paliistanis
don't eat properly like English people', the pupils werc at first
divided in outlook but tenicd to agree with it. After exﬂosure to

Our Neighbours from Pakistan, this teidency was accentuatéd, the

proportions agreeiag with the statement having risen froﬁQ@E% to
53% in the combined school group and from 265 Lo b7% in fhé single
school. In this respect, then, the prosraime had apparéntly
influenced pupils in the dircction of finding Pakistani beraviour

less acceptable than before in its divergence from Tnglish wayc.
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Table X1V also shows that, so far as& dress was concerned,
the programme had exerted the more favourable type of influence
instead of the unfavourable one. Small majorities agreeing before
viewing with the proposition that, 'Pakistanis are ac well drassed
au English people', increased to nearer 7% afterwardss This
suggests that the specific piece of information givea on Poki~-
stanis eating with their fingerc had struck @ negative vein n
pupils' thinking which was not paralleled by the programme's

illustration of d{;;érences in dress.

It is one thing for a programme to affoct viewers' awareness
of similaraties or differences between puoples in the customs
they pracrise, It is another mattef to determine whether it has
anfluenced their impression of the desirability of conformity by
the members of an immigrant group, to the host population's
wayse Should Pakistasis in England eat and dress, cay, like
English people do? Responses to the two quastionnaire items absut
these matteralhighlighted yet again the inportance of the immigrant
composition of the schools concerned. In the lcw dersity schools
combined, there were quite big swings (22 arnd 5%, respectively)
towards disngreement with statements insisting orn Pakistani con-
formity to Fnglish eating habits .nd standards o dress. The
infiuence of the programme orn these pupils, then, bhad teen tuwards
a greater acceptance ol culturai diversity. In schocl H1, howevrer,
the shifts went the other way ~ with a decline of 1€% in the rumbers
rej;cting a demand for conforriity in eaéins habits ard an increase
of 21% among those wanting conformity in dress. It was as if the
programme had heightened the sensitivity of some of the chilfren
in this high demsity schoollto cultucal zlashes that might beo

iatent in their situat-on. This possibility was underlinzd by-

CKR
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Tile wi'e PFoolb of 4he purdids i the cog ined cone. b Lo
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accoented thov Judsaaont boo bedore ael o ooy ondir sy

the yrograwae (020 and 6550 aoreement, rosvectively)s e

[

ciuildaren from schinol 311, hovever, were lers dnclined Lo omwegree

vith Lhis propositisn behorohond (50 Laving done sady  eid

afteruneds the rrojorlion in »rrecement Fell Jurlhor Lo o,

Similor crotu-currents affected the pupllo! rooyon

tc i direct ctataient aboub the desirabilily of rrcicr confo

‘ot

)

(vordzd 'Ti's better i Pakictanis in kneland heep to their ou
vays'), It can be seen from the table th:t in the combined
school group disagreement with this proposition fell fxon 53!
hefore viewing the prosramme te 2050 ofterwads. Cnce n;uin;'tq;j:

tolerance of diversity had appurently been strengthened. Butv i

.. i
school H1 cvposurc to the programme precipitated a dramatic moyoe-

-

rient into the 'don't know' caterory of response (from 24, to 5577

~

involving a corresponding decline in the numbers opling Tox

»

tolerance from 47% to 32:. These changes scem substantial

pony

but even they mask the teotal améﬁht of shifting that actuzlly
place. This point is illuétrutcd by Table XV, which shous that
only 59 of the 100 wpipils im the study had held to ireir rie-
viewing opimions zbout racial conformity aftcr secing the prosroic:
1

07 the L7 pupils (or 445) who had changed their minds, 10 had

shifted towards agrcement with the statement, seven tow: rds 67:t-

agreenent ard 22 towards uncertainty. Thue, while it anuears

o
(9

there was virtually no change in the total number of pupils rgr s

PR : . L Ly A e e yea gd Pl N . PR KIS
vith tne atate onid (B9 vefore and 50 afterwards), in izcig elin

pupils had chifted towards cgreement and 17 away from ¢

Such a high degres both of change and of variability in pupils?

[ ]
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vespence natberas woss Ly beal of their endorserents of atl the
S g roveossdnl e e R o Ut iey b e Jereed Lo
icouns of conturnity wmd cnce relations. This bucests that

Lhe wropeemme had aroused a porticularly comunlex set of reo-

astions acmong many of bl children cunosed to ite

TABLS XV

Mumhers of rurils whose opinions renairved stable or chaneed, and

. ~ . e : : . e , 3
R TR A T U S L A S I AR AR A

cnoiroown ways'y rre- and post- viewving

coadiotanis in Lavpiand keeo

Cchool Staovle Yrorg Don't 29 Don't Radical b B
tnow To {now From Changes
Apree|d K. Dic= [apree[Dis~ | ree | DIo— | afPCe COTULSILTET
agrec agre agree| Dicasree (To Agree
L. 6 I 1 0 1 2 b 1 0 32

——

Total |32 101 17 8 2 12 10 5 10 106

Finally, four yuestionraire items probed the influence of the
programme on the pupils! opinlons about mutual relations hetwean the
races. The trends of response to the individual items, which are
shown in Table XVI, are as diverse as the previous findings have by
row led ws to expects Tirst, there is in all schools a vwidsspread
and mainly vacnhanged opinicn to the effect thet, 'Pakistaris are
sonctimes treoted unfairly by Snglish people!s The children's
percepiions of o 'cormon hudtndty', sharced bebtween theascelves and
Pakistonis, is uniistakeable in responses to this aad other items

with a similor sewning (e.n., "Pakizi-aic are ordinary people like




. and no television programme was going to change their minds
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us'). Second, at the pre-viewing stage there was an equally

nxtensive endorsemant of the proposition that, ‘Fakistanis

_should‘be treated the same as English people’, But after

sec.ing the programme there was a distinct tendency in all

the schools to veer towards & 'don't know' position on this
1tem. in the one school with a large immigrant population

this was manifested in a sizeable increase in the praportion

of 'don't know's - from 10% before viewing to 53% afterwards.
This may have reflected an increased awareness om their part

of differences between Pakistanis and themselves after exposure
to the programme. Third, the more positive side of the pro-
gramme's influence ias illustrated by reactions tothe statement
that, 'Pakistanis are as easy to like as English people®, where
agreement 1n the combined schools went up from 28% to 43%.

The H1 pupils registered no change of opinion on this item,

. however, 4 »izg a stability of judgement which may have been

due to their more frequent day-to-day contact with immigrant

peers; they already knew whether or not they liked Pakistanis,

about that. = B .
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TABLE J0VI

Resporzes of Pupiis to_Siatements on Mutusl Pelationa tatwoen
the Haceo, jroa- and prst- viswsre

Statement Pre/ Coonals Ly L, i, ! “ohool H,

: :‘)"1': o N - ' \.

. o= - 0

5 \'10-4_.,.--....&'..,, ..,(:.Z'-) —— (N z ) )

' fLrpae Donth Lin. ngT"“ Pon’t Dis

Cinz

LT knso foreo Kaew Agree

C I ;0 R ‘nq 4 % % Ca
*It's good for Faki- . l ?
stanis and Englash . pe2 A0 b b5 47 21 32
people to mix cpest %2 170 3t 37 VI [
together. : : ; i g '
Pakistanis are i ? i : .
sometimes treated 'pre . 85 ¢ 3 ¢ 12 7% 5 16 -
unfairly by English . post : 79 ! 9 5 L 0
people. ; ; : ! . :

: . : : i :
Pakistanis should ! { f ; i :
be treated the tpre 179 110 P10 0 9% M T 0
same as English Tpost L B3 4 {10 k2 83 - 5
people, : : i ! : :
Pakistanis are es ! d ; !
easy to like as tpre 28 27 a6 32 32 37
Engl:.oh people, .post b3 3 : 26 32 L 32 ‘*57

s S B N s . e et MG @ A AL ¥ bt 4 e WRLLG S e B i F W el W el WA W Svvrevaven i

L
This statement was wordad orlglﬂa-ly in a negative form in the
questionnaire.but in crds> %o frsiiitale ingorpretation of the

table, it is treated bir2 e penitive dn recording the direction ' e
of pupil respcases. - , K
) //“/
But perhanc a lav sta:Tent 3 tho oot vhich mafntains that

Pak:stanis and Fuzlici ncoil2 ohoanldd #20 fown sepgsthent, On/fhis

e

o the

C et

item the progrormie nusw:licg cIiutroty hilts acccrai:;
immigrant densities orevalant In the cohnols con:Qﬂﬁed. Pre~

viewing responscs oo Ly etiterenc wore Muirly evenly divided

:

betwean agreement arnd (largreciank, wixh Rq pupils tending to

favour a somewhnt wore positiva tll-&f? Teverds intereracial

nixing., After secing the nros rah_,. wowever, the progportion
supporting mixing want up in the ceulin~d schools from 4(H% to
52%, while the aguivalcas nrepordicn in the sinels schkeol fell

from 57% to 3€%., Ir general the numbers favouring inter-recial

: o s L




Q

ERIC

Aruitoxt provided by Eic:

mixing may seem rather iow (2as do the percnteges saying thas
Pakistar.3 2re as likeable as Engiish pedpie) ip relat.or to
the ¢asldren s apparent ascoprance of a sharsed hulasity vetwaen
thengelres and Paxigtan:s. What appzars to Ye telrng express:d
is group feelang: ag if to say, 'We 2an see that ysu are

ordinary human beirge wno ought no* to be treated differentiy,

but you are still not one of ug.t

Dissussior 0f the results

Tne rs:n findings and xmpllcatxodé of rhe study vay ba
summarised aé follows:

1) Pupils in all the schools demonstrated 5 wiliingness
To ascept the credibility and good faith of the programme, which
they found 1nformative and affecting. This reflected botrh positive
feciings abou; the programne its=2lf and their generally rather
fawourap.e o:xegtationé to the information-providing power of

televisior,

Y

2) Pupils 1n all schonls cave a significantly hagher propor-
tion of correct responsas to inlorraciov xtens testing their know-
ledge about Pakictan and Takistanis after vie inz the , ~ogramme,
It was also fourd, hovever, thab pupils in one of the high density
schoeia(H1) ronsistently produced o dafierzni pattern of responses
from those of the children in the ofther thrae schools, tending to

exhibit a zonsiderably higher level of initial knrouwledge but

‘showing fewer gains after seeing the progrome. This scnool con-

tained a much higher proporiion of imnigrart children than did the
other schools and was elsc characterised by the greater amount of
play~contact which i;s Englisn pupils appeared to ﬁave waith Poki-
stani children. Pupils in this schooi had also been given some
lessors on the Pakistaai way of iife. It was considersd that their

103

relatively less successful test performance after seeing Ou;

. .




Notghrouss fror Pakistan may have refliz:iiea a1 rendenty Lo responid

Wit reforents ¢ tMiAr eXTerienln Op Parkictan. cnaldrern an scheol
rarnér trAan te anfomeation given N Ino orNITrATME.

.
AV Analysis ol rasponsec Lo oapotner cesiinr of the geestivn-

NQLC, £ 1P PUDLLS T4 OVGIUALE £0me Tharil her16% .88 of
Paxivtarai: confirmsd that tre resovenuontg were teriing to davide
asrording 00 tae densitv O uMhigrant ctinldred in o the sonoel rather
tharn the density cof 1mm1g?3:fs i the area of the city where the
school was loiateds Whereas scnool WT pup1ls typically displayed
rathier favourasis proa-viewing a-titudes to.ards “axistanis, but
post- v;e:, £ opimions whicr teadeqd towards tne 'Jon'i waow' cHce-
gory of resporse. chaldren in all the orher schoals expressed
1ndtiaily loss positive impressions of Paksstanis whitn moved iR

the direction of more favourabls opinious afier exposurs to the

orogrammes.  Tras saggested that where local fastors did not

interfers witftheir impact, programmes ir the Ovr Neighbours

mould n3d s potential for enhancing inter~-rarial uvadérstanda:

: The impiicaticas of the division irn response tetween schocls can-
nor be ignored, ! g ver. and are furiher discussed baelow, Of
N

e |

\ . . . . . .
course, 1t ghoild aiso be borre iz mind. that sshocl H, ~on-
tridbuted only 19 pupirls tc the sampics It would obwiously be

ipportant. thecefore, o replicats this study in a larger number

of schools with similzr characteristice in ocrder wo establish or
disprove tne validity of the distinction betwesn sehools which

has pnroved so promirent ia thé results of this stuly.

L) The moet revealing findings of the study emerged from
responses ¢o a set of sca'ame.rs vhicn sougnht to explore whether
Pakistanis were seen as conforming to Fnglisn childrer s betav~

ioural expectations and how far English pupils were willing tc

accept non-confomity irn Pakistani conduct, The extent and

ac:
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complexity of the post-viewins changes thar were atimulaled
sugpest that the pupils aad responasd ¢ tne progromme Inoa
reiatively personal and exvnloratory mansaer and rn2t a3t An
terms ot slerestyped sreup feelings and chin<aage The most
dynuwmi- devalipments readated 10 3 Seguenfe trn tho programn-
1llustiratarg Parasian: meal-time zuStume. After viswing a

Sk JukscP WwWhiTh Gilresszel the amportance of cilzaniinaess to
Bakistan.s. a targe numoer 2f puplas weTe f0uud tr have

shifted tewardd srreement with the preopozition t-ar Pagkistacis
are uc.ialiv as Slean as Erglion paoples There 15 gome evidenre
from researzh rnat ir fact sieanliness for at lzas* 'net
smelling') mav te an unportant factor in the readiness of
chaldrez to accept one agsother ip sshools’ ilcwever. the same
segquerice produced s strong negative shaft in opinion about
whether Pakisianis 'eat properly like English people'! - due
apparestly tc the pupils having teen shcwn memters of a Pakistani
familiy eating with their fingers., Thus, tu? showing of two
wntimately related aépects of Pakictan: culture had resulted in
changes of opinion ir cppusite directions, on~ seemingly aore

«
positiv: and the other more rnegative,

" Carz is called for in interpreting tne latter development
in twe main respects. First, although tre showing of Pakistarni
zating hablts has emphas:ised a difference tetween tne ra.es which
has impressed Ltself upﬁn children, ir would be supertfaicisl to
regard these reactions YA Tv A: crpy -ztEslac® 0F Wncreased
prejudizs. If moct English children have been taught to belisve

that eatang with one's fingere ratner than & knife ard fork

= i
Keith G. Rowliey, 'Scciail Relations between Braitash and Immigrant
Children', Educational Research, Vol. X. No. 2, 1967-8,

LN
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COnSrLItutss Lad manrers a1y as wnselartiacie asd panishacle, then
1t receasnrily foliows than . ascardiid 2 theily upbtringing,
PHR LT ALL G0 LA eAT prarerive eom thio ettt 0f view there

16 antrong epensnt o Lot An owae Crgidresn's rgsponses That
* J

e e e

“RLIS TAnL Ue f0MTallnle with s Lenne A shargd hameaaty with
) /

Terbers aF Lther prAUp L0 gupreL i roY Ceaiv by tne answers ol
Phe SASEAO DM w0 CLthr Ltems on the guest.inuairae bat also
bv thes: apponit s remarks of Ursuln Sharen:

Wo are g1l th2 zane, byt wiry da we ndl have suzi

sifferent rules tor Livine? Thire L6 only oune

way ol bepataing chiidren, LUt there are manv

d:fterent formz of marriage. There 13 only ons

wiy af gatting roaristment, hut there ar2 a

hurared different ways of srtring down tD tanla,.

Thars 1e only ore way >F ke2eplos varn it a

hurdred differeqt fashions of dress - . » Faen
- . - . -
// ran i1oves the laws of tne lanid whnere he was Lorn,

Second, it is itrue tnat the emgrhasising of differences
in the programme dad scem to help to breed a sense of un~
certainky among chilidren in the single schoai with many
immiprant puplli3 azoutl the desirabisity of intex-ranial mixing
and of treating Pakistanis Liat Engi-ch people, [/ vWhile this was
possibly the kind of negative resvondgs 1hst Gr{égda had hoped
to avoid, 1t nreds alic te pe noteld thut in this -ase the
programme did rot suscedd in providiug an ewclanat.on of 'what
& unigaets Iz other worde, thieg finding has possiclie implica-
tions btk for produ~tion and [or teasping. For example, it
would be valuable +o know whether Zome kind of fuller explana~
tion might have helped to roanters:t the negative realtions
that were elicated. The ambaguities 1ahcrent in the children's

responses could aiso pruvide & basis Ifor encowrzging trem to

[ 3
Uresula Sharma, Rampal and tis Famulv @ Collivs. London, 1977,
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the pupils frow the high-density scncol had gravitated - sometimern

- 103 ~
quecton their own habits snd customs und to put tham into
rerspective = eofge their use of fingers to ear fise ard

cn1p8e Suzh a thcagh® might Y2 relewant tc noetes for

teashers acout possibie lines of ciassroom foilcw-ups The

’
pinpownting ot the response tendency involved, however,
provides perhaps one of the learest 1sdatat:ons °f the kind

of prast:cali 1nsight that rescar:h can offer *o educa*ional

vroadcasterss

5) The differences betweer schools wn post-viewing N

reacr:ens have already beern Zentioned at many pointe above.

They er~rrged yet again on items prohing expestations of racisl
zonformitye. Although among pupils wno met f2w rmmigrant peers
at school, the prograﬁme fostereo a gr2ater tolerance of
cultural siversity, acong those whe were seeing Pakaistanis in
schocl every day, there was a teandency tc fira racial differences
of customs and habits less acceprabi2 after viewing the pro-
gramme than tefor2. On many of the xtems ir the questionnairs=

masgively ~ towards a 'don‘t know' response.

v

Given th2 initially favoursble and accepring attitudes
expressed in this wchool, the finding is a striking and per=-
plex:ng one. It would appear tha% for these pupils the progranmme
had developed an awareness of differencea, and perhaps a
self~consciousness abtout tnem, whith had not enterecd into
their previous thanking tc the same extent. This does not meas
that children in 'such situations will aececsarily adopt mors
negative attitudes afrerwards. But 1t does suggest that they may

be disturbed in their reactions followang the programmne snd ware

' 1
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inclined to questicn what they hed previouniy tuie. for grar.cia

Ir suth ;1rﬁumstan2es the cleszpoon feacher i3 likely (o s
faced wath a compiex set of reacticas. wiish wali mang demacds
0! e or her skall, sensituvity and poscs preysradnsa, 18
{reative use {E te ow made of thew, In fact the onount of
:hnné; and var1ailon nviieﬁi w the reoronses frem pupils s
ali foar schocis indizatas <hal the progrermse s Lisnly to

o
arouse sonfiisting feeslings and opinicis in 9~y onz class o1

this satgect. There is e.ery andisation that ws are dealing
here with an area of hmran recpense, 1a72iving fondamensal

value systems, where the cLild's dzsico ‘o conform to the

customs of his own cuiture may recult in & raturs] resistance
to 1deas that threaten his s 73 of ascursity and ‘hejongiv T,
t 1

Iz the end the greatest bepefit fiom a sivly of thie kind may

lie in the abiiity of a produser or Flucation OFfyiwer 40 use

taiier infor =0 about and

o
¥
¥

its findings to helr teaghesg t

»oE

prepared for tazir diffisyit tes

S

x
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SECTION IIT

EVALUATING THE APPROACH
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CONCTUSIONS:

THE FEASIBILITY AND UTILILY OF THE APPROACH

The primary ain of tne project was to pilot an approach
to the evaluatior of schools' broadcast outpute At first ic
was hoped that some standardised forms of questioaing, wnich
the companies couid administer ve samples of their target
audien;es for schools’ programm=s, might be devisea and recomm-
endec. It must be clear to any reader of the foregoing account

e

of the .nvestigarions tnat were conduasted in 1970-7%, however,
how 1nappropriaste such an aprroach would have been, It 18
1conzaivaole that any single set of procedures could have
suéceeded in agswering the diverse yet Searzhing questions

) « . )
apout chiidren'’s responses to their programmes that concerned

the makers of Patterns of Expression, Meeting Our Needs and

Qur Neightoumns, respectively. The year's experiente has con-~

clusively shown that & serious and responsible evaluation of
schoels” broadcasting necessitates the harnessing of producer=~.
oriente% questions, a devailed anaiysis of programme content,
and tecnaiquas of 'investigatior which nave beer Zailored
sp=cifically to such questions and content. It is also evident
that only a trained rasearch worker caa choose acd adapt cthe
latter for application to whatever ecquiry 1s envisaged. It
seems tc follow, therefore, tnat, ln order to incorporate a
systemratlc ressarck coatributinn into the schools! broadcasting
structure of Independent Televisiqn, consideratiorn should be
giver to the appointmeat of a full-time Research Feilow who

would be responsible for a) undertaiing colisborative investi-

¥
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gations Wwith the <ompaniesa and t) relating the findings of
suah siudies to a growing body of knowledge about the pro-
cesges 0f c¢hi1ld learning tnrough television.® From this
po1nt ©f view at s cacouragini that the lessons of the
past year's work would tend tO support suctn o step on tne

grounds botr of i1ts feasibility and of 1t= utiilty.

Feasibility

Practical zonsiderstions

-

The atfempt to develop 2 collapnrative :esear:hec~
broadcaster relagidnship proved entirely successful and was
one of the most encourag:ng featur#s of whe vear's worke
Trere were no persistent Lensions.or uwntridgeshlie differences
of perspective, and it was inveriably possible. 10 resch agrée-
ment upon the particular features of schools? programming that
merited investigation. The spiris of 0p03~nihdgd enquiry
whicia prevailed when the studiesvwcre dezipned also helpeq to
ensure that their findings could Lo freely discussed without
a sens2 that the interasts of anyonz concerned were veing
threatened. fhere does not £2em (0 uC 4y INtrinsic reason,
then, why sucn a Jo0int updartsoking of research avtivity could
not te §ut.‘ Tmere permanent fo:tingvand prosper accordinglye.

It 1s nevertheiess clear that euch forms of ccliaberation depend

on the development over a period of tume of 2 personal relation-

B : ship of confidence betwaen the resszarcnsr and “roadcasting staff

| aud oz the cultivation of a mutuzi interest ie and respect for

* ©
The author has outlined the detaiis of suth a2 proposal in a
letter o the -Educatins Offizer of the ITh, dared May 28, 1971.

ERIC - - 4
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‘what hazardous. In these circdumstances the supvort {and scne-

Tamiliarity.

I e I R PR
cacih ol cvto vl cront oo

The carrying anb of reocearceh on thoe seole o7 D 2w

studiecs deseribod ¢id not seel te Zunorn an undue cuslon o

(@]

the available tine and cnergios of the conpany vecoon..ol

concerneds  Pevhi s some gqualldicntion on this poinl lould
be made vith respectto the i eishibe s study wheos dhe
peculirly delicatie nature of Lhe topic under invueni’ -ilion
presented some difficulties forx the Granwdn Bdueatino
when she sought local'autﬁovify and school approval icr unler-
takinm the rescarch. The additlonal effort reguirced o snh

cases is probably proportional to the sensitivity ard come )

plexity of the problem being taciciced.

It 15 also true tnat an Educ:tion 'Officer's inwtanl
experience of conductiing a research investligation with ronuc

of chiilldren can give rise to sirains, especially when 73 iz

ao cgud “"ont is funciicnin:

important to ensure that videcte;
efficiently as well as to maintain the rigcrous proceduress

£

involved in running a proper experiuent. The possibility of

y

Yea

techﬂlca] hitches always renders recsearch of this kind sor

{

times the presence) of the researcher can help to cace the

way until suchi aifficultics appear less formidable with

[P

A more vide-ranging discussion of the problomg that 22n
attend Joint renenrch-uvraduction vertures, and of the pre-
conitions of their success, may be found in Jamee D
ilallovan and ilichacl hurczltcw Brondenster/tezenrainr
Co~2r A anv £oTor
lincs o 3!
L cL“L‘r 3;71,
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As the above suggests, thé successful implenerntation of
a piece of rasearch depends not only on muruai respect but
als? or a seusible sharing of effort betwzern the researncher
ana compsay member. with each perscn be.ng ..eds about hlé
own precise role inm the overall opsrations The imporitance
of achieving sucn a’'divisios ol latour siemS fron the fact
that wnen the burden of work 1s appripriately disiribated,
the demands on any single person will te x=pt withic
reasonable limite. and aany interSerence with his other

profzss:ienal obliigatiors willi be sorfined to a minimama

The amcunt of researchba:tzv1ty ‘o e undertaken in a
given y2ar is clearly a matter for individial compary judge-
meat, The scope »f the past fear’s wWOork probadly provides
an aporoximate guide %o the extent to which any single company
would normally wish to commit itself tc resesrch in a 12-morth

period.

Two ctrer cénsideraclcns, howevar, are reievant to the
scade of a company’s ankoepcnt in researchs Ors zoncerns
the reed to 3elect'worhhthle topics for investrigation, which
h&ve an evidert practical relevaﬁce to the produstion of
schools' programﬁes. The fulfilment of *his condition may
greatly influence wnat a company is prepared and abla to
achieve in a shbrt period of time and wnether it all seems

worth the effort. For this reason alone it is essential to

avoid any semblamzs of a routine approacin,

A furﬁher cousiderativn copcerrs the potential value for
a cbmpanyﬁof veing ir a positiorn te pursue 2 particular line
of reseaéch and Lo follow up leads*and queries emanating from

previogs studies on a fairly‘continuous and long~term basis.




coo b detins Gure dlecis sludy showod, o oclaple aventisn o

Loy

may ¢ aimetimes pore more dnmortant auections "l'.l.-.,“-. Pt

resolves.  The yousihilily of compuiles being in - voritics
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to tuckle problems in a wenuer thet coables them to busld

vrojreczcively nnd to accupulnte findings has djTLiHCi Aadvin-

tares, wnd it is intercstine to notle dn this conmccuion th-t

Yorizshive Television ig co-oporating thislycar ina re-rw

Y.
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ofl the Meetine Cur Neceds experiment. Such cumulniive wor,

however, demands a continuing association with on involvew

resexrcher, and this is u further reason for recor

the appointment of a Researcn Fellow who would bve axvailnble

for such activity on a more permancnt basisa

Financial consi‘erations

The overall costs of mounting the three studies which

{ have been cutlined wore.not high. Most of what was speni
was provided by the Indevendent Television Authoricy, which
raid the salaries of a Research Fellow and a part-iiwe Clzrk
and met the Fellow's incidental expenses (mainly for travel
and data-rrocessing) up to a limit of about £15C. Other
expenditures invol;cd ig,ihe actual conduct of the ermorimonss
! (c.ge preparation of research materials, busing children, elc..

-

were borne by the individual companies. Although such costs
were variable, they were in each case readily met out of

existing aepartmental budgets from the resources available ‘¢

the particular vrogramme Geries being examincd. ‘Jhether such

an avrangement would be satisfactory on a continuing hasis iz

: . _ ;
' SO a matter for Muriier concicevabion Dy ihe conpnle .
- V. - . L ) : et et e
been estnblished, however, is the fact that studies of this <l
Q : .
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can be undertaken a+ relatively iittle expensa w.thcus

prejucize to the quality of the research 1n7olvéds

ne factor that held zosts down was the ovrot2et’s
reliancs on experimertal research designs, which {in
contrast tC survey fieldwork) reed not emplov iniervievers
and san mare do with a relatively esmail numter of res-
pondents. Anothner umportant factor in limiting expenditure
was tne placing of finai responsibilaty for the investiga--
tions in a university research centre. Thie enabled
compater facilities to be used at low cost ard data
processing Lo be undertaxen by graduate students at moderate

rates,

I% zan be firmly concludede therefore, that 1f there is
agreement to the priccipls of appoisting & full-time Fellow
to undertaxe such resear~a in the future, then small-szaie
but illuminating studiass can be mountzd and Tun at a level
of expenditure that is unirkeiy to prove prghibi:zve to the

.t

TIA or tne Independernt companiasSe.
Otility

In Chapters 3 and & of this report some advantages of

‘the kind of approach to programme evaluation which was

followed ir the past year wer; outlined. The thrse pilot
studies provide ~v:idence to illustrate and suppor?t those
assertions, Some of the main features of the approach, which
indicates its potential ﬁsefulnesa for schools' broadcasters,

can now be reiterated in the light of the findinge from these

studies.
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The findings fren the vrosesae soomdics havy boen o

A1 threc sindaes sot ocut to tackle some queslivas ebil
wore of specilic intercst te lhe makers of cchools' pripramer
in the varions companies, At the same time that {thosce
questions were dulit with, however, the findings oloo holsed

to zhed light on some broader ilssues coucerning the resucioes

of c¢hildren to eanentional materials oa Lelevision,
For example, in the case of OQur Yeirhrours frov cobdodlan
k] ;

the dnvestigation soucght specifically ito establich hew far bre

producerts aim of promoting greater racial nnderstanditg wag

likely to be fulfilled. HMany of the findings certainly provid.:.

a form of feedbaclk about children's reacvions, which could be
especially informztive for teachers using the series; for the
producers, the resulis also pin-pointed ithosc aspects of the
programme that could be having an unintended effect. At the
game time there were wider irmplications in the finding: of a
narked eriability of response among children from different
types of sch;pl background, and the outcome of the study may
also have provided a stimulus to think furiher about the
peneral advisability of producing specialised progromiiis for

children-in the rsce relsotions field.

.

Similarly; the Patterns of Expression study not conly

irdicated trnose narts of the programme under investig:tion

which the chnildren comprehended most readily, but it also

action between the way in wiich a brceclceasier organisaes cseinir

]

idegac in a precentation and the
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The Education Officer respensible for the series has counneried
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shiedding sone Lizht or hhe urosvon cotoo el ool i
style, adoo guve 2Ioe Lo the Tordniion ol noowe heeob
about the influence on childeen's responses to o schoenld.

broadcast of asyects of their clazgromm uona .and vicwdiag

cnvironmeat .
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Since the results of tne thrce studies provided a il le

.
detailed characterisaddon of childrer's reopoises to the

4

progromnes wider inveotigation, they wore thiuc gotentinily
cupable of guiding Judeen vis about thelr use in he claoirco.

and decisionc aboul Tuture vroductions. For example, ibc

PilagiiNci p
"

findinzss of the Cur licizhbours stoudy could help teashera o

plan follow-up discussions by sensiticing them to the frimes

to such a prograrme. The results ars ulsc beinz consultea af
rd

presoat by the preducers of the eeries, who wre currznuly

engaced in revising Our licishbours from Pukistaints .

‘

The Patterns of I

M5S0 5T
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c¢f the extent to which children tended Lo give an oraer oo e
r .
prograane materials conforning to that .of its produccr ard leovw
far their prior vayvg of categorising things led them to zo-
stracture the rateriols according tc their own precdisrositlons.

thit the roszonses revealed by the study will be of material .

~

aocinnnnes Jo Uiz wreoparatiorn of futvre aotes for tolonors

¥
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ahout follow-up activitise as woll au in the pl

sequent wvoductions.
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The findings of the Meeting»Our Needs #iudy were rore
equivecal, requisirg further research t; clarifyv théir
wmplications. They dia, hewaver. gnable the producer of ‘
the series to diagnose what sequences the childrer found
most interesting in the presentatiozn, and they devonstrated
the avility of childrer to grasp the esssntiail informetacn
in u prcgramwe when following a‘etyle of zomzentary that
made few concessions to its ¢hxld audiense. Decate about
the advisability of this approach to saripting for schools
had inatially stimuwiated the setting-up of this study, anid
the outcome, although tentaties, tends in soma measure to
provide support for the prodﬁcer‘e_origlnal judgemeant.

Tne findinge of the programme studies have heea cousistent.y
revealing soout the nature of children's responses

It was said ir Section ~ of this repoét that to evaluate
a prbgramme was to determize_ite.value for the viewing
children themselves. Although many questio%s nezessarily
remain unanswered, each of the pilot studieéfhas reavealed
important information (unlikely to have been acquired by any
other method) about the responses of children to the various
presentations., They have indicated, for ex=mple, how children
may react differeatly to different parts of a programme - a5

in their diveree judgements about the cleanliness and eating

habits oif Pakistanis after seeing the Our Neighbowrs programme,

- and in the contrast between their inability to 1ink hippies
with penguins, a& instsnces of conformity. in compariscn with
their capacity to see judges and ™ iieruin as examples of

authority after viewing the Patterns of Expressior prograrme.

-




They have alro indirated how respersea may diffar according
tc the type ol school using a broad.ast or the typa of class~
Yoom environment i1n which it is rezeived. Thesge outcomes
forcefullv underline the need to take account cf the child's
own role in the edu~ativnal process. Thay aust 3iso provide
sagnaiicant insights for producers as well as opportuntties
tor them %o Bee 1f a fresh liph’. vhe sharacteriat:~e of thelir
versonsl styles of produztiorn and to test their beiisrs about

what are the Xey variaoles ic scnools® relevision programming.

Of rourse the ultimate judgement about the valae of thic
kazd of researzn must turn on the reactions of schcolg!
broad:asters themselves, the individual producing companies
and the Independent Television Authorits. It would be unfort-
unate if tnis enquiry were takea as in any sense definitive,

It has beer of its nature exploratory and will lzad, 1%t 18

hopsad, to further mors long~term exploratione

Nevertheless, beyond the specific contributions of
individual research findings, a promise of wider banefit
does s¢em to inhere in the overall approach that has been
developeds Fruitful researcher-producer zontacts have been
established: viable methods of ¢o-operation have been evolved
and tried out; and instruments and methodologies of investi-
gatior. have beer devised that could eventually form part of
an expanding battery of evaluative research techniques. More-
over, should the Independent Television system adopt the past
yjear's enterprise as something of a model for future work in
this field. it sonld expesot gradually to reap the rewards of

a condition of increasing returns. Mutual understanding of

N

ta
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the characteristic problems and roles ascociated with pro-
dustion and research would grow; maethods of ewaluation

would Lascome more sophisticated and mores capable of providing
answers to the questions that schoals'! kroadcasters pcse atout
their audiences: and the gradual'cumulatlon of fTindings
should lead towards a formulatiozn of some generalisations
about the effectiveness of particular preduction technigues,
the responses to educatiornal tealevision of di{ferent types of

pupals, and the interaction between their prior outlook and the

Q.

Y .

cormunications experience. It is hoped that further considera-

tion will now be given to the steps that maght be taken to make

such further advances possible,




This report has been produced at the conclusion of the
author's tenure of an ITA Schoolteacher Fellowship.

It should de understood that as it is the unamended
product of the author's period of atudy the Authority ie not
in a position to vouch for its factual) accuracy, nux does
any report produced under this scheme necessarily reflect
the opinions eithexr of the Authority or of the companies to
vhich it refers.




